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les études politiques, économiques, sociales et scientifiques qui ont un impact direct et indirect sur les continents
asiatique et africain, quel que soit le continent du pays influent, notamment l'Ameérique, ['Europe et l'Australie.

Cette revue est publiée depuis six ans, avec vingt-deux numéros qui comprennent un nombre précieux d'articles
scientifiques rédigés par des chercheurs de tous les continents du monde, com
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Publication Ethics in Journal of Afro-Asian Studies
Publication ethics
The Journal of Afro-Asian Studies is committed to the ethics of scientific publishing and encourages researchers to adhere to
them, in accordance with the international standards for authors set by th¢Publication Ethics Committee (COPE).
Thus, through the Journal of Afro-Asian Studies, we are committed to; £

e Respect scientific integrity in any scientific publication.

Adhere to the principles of the In ternational Committee on Publishing Ethics.

Urge the journal’s editorial board to ensure that the ethics of scientific publication and research are respected.
Urge researchers to respect publication ethics and scientific honesty

Urge the journal’s scientific committee to adhere to the quality of scientific evaluation

Take appropriate action for any unethical practices.

Duties and Responsibilities of Publishers
e The Journal of Afro-Asian Studies is committed to the noble mission of disseminating knowledge globally.
The Journal of Afro-Asian Studies is committed to preserving the integrity of its scientific archives for researchers.
The members of the journal must maintain the confidentiality of the reviewers
The Journal of Afro-Asian Studies is committed to responding considerately to all requests from researchers.
The Journal of Afro-Asian Studies is committed to publishing corrections or clarifications whenever necessary.

The Journal of Afro-Asian Studies is committed to maintaining paper and electronic archives to manage the journal
with scientific quality.

e  The journal must publish an apology when necessary

Duties and responsibilities of scientific committee members
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e  The Journal of Afro-Asian Studies is committed to the credibility of the Scientific Committee

e The members of the scientific committee have full authority to accept or reject a research

e The members of the scientific committee must maintain the integrity and credibility of the scientific evaluation of the
research

e The members of the scientific authority must maintain the confidentiality of the evaluation of the research until its
publication.

e The Journal of Afro-Asian Studies is committed to monitoring the work of all its human staff, including the Editorial
Board and the Scientific Committee.

o The members of the scientific committee must evaluate only the intellectual content of the research.

o The Journal of Afro-Asian Studies is committed to verifying the intellectual property of the publisher.

e The members of the scientific committee must not use the information of a manuscript in their research, except with the

written consent of the owner of the information or the manuscript.

The referee undertakes to be completely impartial in his/her arbitration decision

The referee undertakes to respect the scientific ethics of arbitration

The journal accepts the membership of reviewers on the basis of each reviewer's CV

Experience and specialization must be taken into account when accepting members of the scientific committee

e The journal has the right to revoke the membership of any reviewer who does not respect the responsibilities assigned
to him/her.

e Research reviewers are selected based on the compatibility between the research topic and the reviewer's specialization.

e  Under no circumstances will recommended reviewers be accepted to review a research.

o Referees must respect the arbitration deadlines

e The journal approves two reviewers for each research and may request the assistance of a third if necessary.

e  The editorial board communicates with the members of the scientific committee via the official email of the journal

Duties and Responsibilities of Authors
e  The researcher must submit his research in English and French only.
e  The researcher must write his research according to the formal conditions of scientific publishing
o The researcher must respect the quality of the language used
e  The researcher must examine all sources and references before sending the research for publication.
e The opinions published in the journal express only those of their author in the context of individual research, or the
opinions of their authors in the context of collective research.
The researcher sending the research is responsible for the approval of the researchers participating with him
The researcher must adhere to scientific honesty
The researcher must know that his research is part of a review program aimed at preventing scientific plagiarism.
The researcher must agree not to submit his research to another journal
The research evaluation process is confidential
The researcher is responsible for the publication of any manuscript without the approval of the party responsible for it.
The researcher must notify the journal of any changes before publishing the research
Only topics compatible with the objectives and specializations of the journal are accepted.
Research that does not deserve to be published is rejected because it does not contribute to scientific development
Research whose objectives are incompatible with human rights and scientific ethics is rejected

Corresponding Author

The author of the research is considered the most important link in the dissemination of science and knowledge, and that is why

the Journal of Afro-Asian Studies attaches great importance to him in terms of:
e Facilitating the author’s communication with the editorial board after the submission of the research

Facilitating the author’s communication with the journal throughout the refereeing stages

The author assumes full responsibility for scientific integrity

Authors of collective articles assume full responsibility for scientific integrity

The author assumes full responsibility for the opinions contained in his research

The author is responsible for requesting permission to publish any attachments from their owners.

The editorial board sends electronically a copy of the journal and the certificate of publication of the article to each

author whose research has been published.

e The editorial board requests permission from the author to publish on its website any information or manuscript of
which he or she is the owner.
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Publishing Rules

Research paper should be written in English or French, as it is necessary to consider the clarity and
integrity of the text and avoid grammatical, spelling and linguistic errors.

Journal of Afro-Asian A Periodical International Journal published by the “Arab Democratic Center”
Germany — Berlin accepts papers which deals with Afro-Asian strategic, political and economic studies
only.

The research paper should not include less than 4000 words and should not exceed 8000 words.

The research paper and studied topics should be characterized by objectivity, novelty and scientific
accuracy, as they should not be taken from a previous study, article, or graduation document or book.

Papers should not be published previously or subsequently in any form
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studies, and references should appear at the end of each page not at the end of the article and
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For Books: Full Name of Author, Book’s Title, Volume/issue, Place of Publication: Publishing House,
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The researcher should sign a pledge that the article has not been published in any form hard copy or
electronically, and not be submitted for publication to any other party (the pledge form will be sent by
the editor to the researcher by the e-mail of the journal).

The researcher will be informed of the initial acceptance of the research or rejection.

The journal selects arbitrators to read and review confidentially the articles and researches received in
the journal. The arbitration remarks will be sent to the researcher. If the article is accepted for publication
but needs some modifications, thus the writer should make the required modifications within ten days
of being notified of the decision of the committee.

The received articles will not be returned back to their authors either published or not.

The journal may make some necessary modifications to the material submitted for publication without
changing its contents.

The materials published in the journal reflect the views of the authors and do not necessarily represent
the opinion of the journal.

Any breach of the rules of the scientific research will be borne by the author of the article.

Any research or article that does not meet the conditions will not be taken into consideration and will
not be published regardless of its scientific value.

The articles sent to the Journal of Afro-Asian Studies require the following specifications:

Page margins should be as follows: Top 02, Bottom 02, Right 02, Left 02, Header Sheet 5, Bottom Sheet
1.5

Title of the article: font: Times New Roman, Size: 16
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Abstract

Bailment is an important legal relationship that facilitates the temporary transfer of movable
property possession. The transfer can be for different reasons, while ownership in all cases
remains with the bailor. This paper examines the concept of bailment in both English and
Sudanese law, with particular emphasis on its definition, legal nature, and practical applications.
This study further investigates the main types of bailment, the duties imposed on bailees, and the
varying standards of care required in different categories of bailment. Special attention is given
to commercial bailees whose activities involve the possession or transportation of goods,
including common carriers, warehouse companies and innkeepers. We also discuss the
controversial situation of banks providing safe deposit box services. This paper compares the
degree of liability imposed on bailees and explores the policy considerations underlying the
stricter standards applied to certain categories, especially common carriers.

Through a comparative analysis of English and Sudanese legal principles, this study identifies
several gaps and practical challenges affecting the regulation of bailment in Sudan.

The paper concludes by proposing a number of recommendations aimed at modernizing and
strengthening the law of bailment in Sudan. These include legislative reforms, clearer rules
governing commercial bailees, and the adoption of more comprehensive provisions related to
warehouse operators, common carriers, and bank safe deposit box services. Such reforms would
enhance legal certainty, improve property interest protection, and promote confidence in
commercial transactions involving bailment.

Keywords: Bailment, Bailor, Bailee, Standard of Care, Common Carriers, Sudanese Law.

© 2026, Satti, licensee Democratic Arab Center. This article is published under the terms of the Creative Commons
Attribution-NonCommercial 4.0 International (CC BY-NC 4.0), which permits non-commercial use of the material,
appropriate credit, and indication if changes in the material were made. You can copy and redistribute the material in
any medium or format as well as remix, transform, and build upon the material, provided the original work is properly
cited.
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1.Introduction

The law of bailment is an integral part of the broader framework of personal property and contract laws. It
plays a fundamental role in both commercial and non-commercial transactions.

Despite its practical importance, bailment has received relatively limited scholarly attention in Sudan. The
Sudanese Civil Transactions Act of 1984 contains comparatively brief provisions on bailment and leaves
several important issues to judicial interpretation and legal doctrine. It does not cope with the contemporary
commercial developments of bailment. On the other hand, English law has benefited from centuries of
judicial decisions in establishing comprehensive principles on the creation of bailment, the rights and duties
of the parties, the standard of care expected from different categories of bailees, and the allocation of the
burden of proof where loss or damage occurs.

This paper presents a comparative study in the law of bailment in English and Sudanese law. It begins by
examining the definition, essential characteristics, and legal classification of bailment. It then analyzes the
main categories of bailment, with particular emphasis on commercial bailments involving common carriers,
warehouse companies, and bank safe deposit box facilities. The paper further examines the duties of bailees,
paying special attention to the standard of care required in different forms of bailment (Sheehan, 2019, pp.
239-251).

Finally, the paper identifies a number of legislative and practical shortcomings affecting the regulation of
bailment in Sudan. It argues that greater legislative clarity is required, especially in relation to professional
bailees who have possession of goods. This paper concludes by proposing reforms designed to strengthen
the Sudanese legal framework, clarify the obligations and standards of care expected of commercial bailees,
and provide more effective protection for both bailors and bailees in contemporary commercial transactions.

2. What is bailment?

The bailment relationship plays an important role in the daily normal life of individuals in society and
in commercial transactions!. Bailment comes under civil law or commercial law depending on the context
and nature of a particular transaction. It can be without any commercial or financial qualities when it is
used in a social or gratuitous context, thus coming under civil law. On the other hand, it can be a commercial
relationship when used in a commercial context. This section discusses the definition of bailment under
common law and Sudanese law.

2.1 Under common law

Bailment is a relationship that involves a contractual transfer of possession of certain movable property
from the owner (bailor) to another person (bailee)( Ashby v Tolhurst [1937] 2 KB 242 (CA)). The
relationship is entered into for a particular purpose, such as the bailment of a car with a repair shop for
repair or the pledge of an item as security for payment of a debt. In the latter case, the pledgor is considered
a bailor, and the pledgee is the bailee. Another example is handing over a jacket to a dry-cleaning shop for
cleaning (Lin, 2014, pp. 192—-193).

The fact of transfer of possession is very essential. It is the basic duty of the bailor to enable the bailee
to have exclusive control, a sort of possession, over the bailed asset (Lin, 2014, p. 250). The bailor, however,
as the owner, remains in constructive possession of the asset?.

! In most of the countries that have a unified civil code, bailment is defined in general terms, whereas the
commercial regulation and implications of bailment come under the commercial law.

2 This means that the bailor can claim possession back at any time as long as ownership is still in him.
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In the case of Morris v C.W. Martin & Sons Ltd ([1966] 1 QB 716, see also Ashby v Tolhurst [1937] 2
KB 242), Lord Denning described bailment as arising whenever:

“One person voluntarily takes possession of goods belonging to another”

The transfer of possession in bailment is temporary. Once the purpose of the transfer is accomplished
or the term of the bailment expires, possession returns to the bailor.

We have a term bailment and a bailment at will. Term bailment is limited to a particular period of time
and must last for the duration of its term (Bridge, 2002, p. 33). Early termination by the bailor may entitle
the bailee to an award of damages. There can be early termination of a term bailment by agreement of both
the bailor and the bailee.

A bailment at will, on the other hand, can be terminated by the bailor at any time. There can be an
agreement on a notice to be given for a certain period prior to termination.

As for title to the bailed assets, both the bailor and the bailee have title. The bailor, as the owner, has
a superior title, whereas the bailee has a lesser title (Lin, 2014, pp. 192—193).

It should be noted that only movable assets are subject to bailment, as they can be freely moved from
one place to another .

2.2 Under Sudanese law

The Civil Transactions Act, 1984 (CTA, 1984) provides for the bailment relationship. It is referred to
as “Al Wadia’h”. This is also the name under Islamic Sharia?.

Article 445(1) of the CTA, 1984, defines Al Wadia’h as “a contract whereby the owner authorizes
another to safeguard his property, and the other complies with safeguarding the said property and to return
it in kind”; Subsection (2) does state, however, that Al Wadia’h is the property given to a trustee to
safeguard it.

Sudanese law focuses on the aspect of safeguarding property. The fundamental feature of bailment
under Sudanese law is the trust reposed by the bailor in the bailee. The CTA, 1984, looks at the sole factor
of “entrustment” apart from the purpose for which the property is entrusted. The purpose may be to merely
keep the asset and return it, or to have possession of the asset to do certain tasks, such as to have possession
of a car for doing certain repairs’. Under Sudanese law, the purpose of doing repairs, in this example, is
separate and is identified in isolation of the bailment.

According to Article 446 of the CTA, 1984, Al Wadia’h can only be in items capable of being actually
possessed. This excludes immovable property, such as land and things permanently attached to it. Under
Article 449, Al Wadia’h is a trust in the hands of the bailee, and the bailee must compensate the bailor for
any damages or losses that occur to the assets while under his possession.

3. Types of Bailment

Bailment can be classified in different ways according to the reference or criteria used for the
classification. The broad classification divides bailment into general and special (commercial) bailment.
There is another classification into gratuitous and paid bailment, and contractual and quasi-contractual
bailment, to name a few. The standard of care required from the bailee in keeping the bailed assets differs
according to the type of bailment. For the sake of our discussion, however, we will focus on classifying
bailment as general bailment or special (commercial) bailment. We will also distinguish between
commercial and gratuitous bailment.

! Although e g dematerialized securities may be subject to a similar regime (Beaves, 1998, p. 117).
2 See Article 445 to 461 of the Sudanese Civil Transactions Act, 1984.
* See Mustafa Abbashar v Um Elhassan Khatir, SLIR, (1966) at 123
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3.1 General bailment

3.1.1 Bailment for the sole benefit of the bailor

This type of bailment occurs when only the bailor benefits from the transaction (Agrawal, 2005, p. 3).
No benefit is received by the bailee. In this case, the bailee is required to exercise only a slight degree of
care, and the bailor bears all expenses related to the custody and maintenance of the goods. For example,
leaving a pet with a neighbour while the owner is away. Here, the pet owner is the bailor who benefits from
the bailment, and the neighbour is the bailee who gets no benefit.

3.1.2 Bailment for the sole benefit of the bailee

An appropriate example is when someone borrows an asset from another party (Agrawal, 2005, p. 4).
In such a case, the borrower is a bailee for whom the bailment works. The bailee owes a duty of utmost or
great care to protect the bailed property.

3.1.3 Bailment for the mutual benefits of the bailor and the bailee

This is a bailment for the benefit of both the bailor and the bailee (Cheeseman, 2004, pp. 958-959). In
this case, the bailee owes the duty of reasonable care, or the care that he exerts to protect his own assets, to
protect the bailed assets. He will be liable for the assets that are lost, damaged, or destroyed because of his
own negligence.

The mutual benefit of the bailor and bailee is the standard situation that arises in commercial bailment.
Of course, the commercial nature of the transaction makes it a non-gratuitous bailment. In these
arrangements, the bailor gets the benefit of having his assets safely kept, and the bailee will have the benefit
of being paid for that.

3.2 Special bailment

This includes a variety of commercial bailments (Cheeseman, 2004, p. 957), such as common carriers,
warehouse companies, and innkeepers. They follow most of the rules applicable to ordinary bailments.

3.2.1 Common carriers

They offer transportation services to the general public. These include commercial airlines, railroads,
and public trucking companies. This is a bailment for the mutual benefit of the bailor and the bailee. The
person shipping the goods is the bailor or consignor, the transporter is the bailee, and the person to whom
the goods are shipped is the consignee.

Common carriers are held to a duty of strict liability. If the goods are lost, damaged, or stolen, the
commercial carrier is liable, even if he was not at fault!. This is a distinctive liability applicable to
common carriers and differs from the standard applicable to other types of commercial bailment. In most
types of commercial bailment, as we will see, the bailee is subject to the ordinary standard of care; i.e, he
will not be liable unless he is negligent or did an intentional act.

Common carriers are not liable if the loss, damage, or destruction of goods is caused by an act of
God, e.g floods, an act of public enemy, an order of the government (statute, court decision, government
regulations), an act of the shipper (improper packing), and if the inherent nature of the goods is that they
are perishable. In the landmark case of Coggs v Bernard?, Bernard agreed to carry several barrels of
brandy belonging to Coggs. During unloading, one barrel was damaged, and a large quantity of brandy
was lost due to Bernard’s negligence’.

!'See China Pacific SA v Food Corporation of India [1982] AC 939 (HL).
22 (1703) Ld Raym 909; 92
3 Edwards v Newland & Co. [1950] 2 KB 534.
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The judgment in this case was famous because it systematically explained the law of bailment and
contrasted the duties of various bailees, including common carriers. The case has become the basic authority
for the principle that a common carrier bears an exceptionally high responsibility for goods entrusted to
him. The level of liability announced in the case is that a common carrier is generally liable for loss or
damage to goods, almost as an insurer, except where the loss is caused by an act of God (natural events that
could not be prevented) or public enemies'.

Common carriers can limit their liability to a stated amount in the bailment agreement.
3.2.2 Warehouse companies

These are the companies which are into the business of keeping the moveable property of individuals
and businesses for payment of agreed fees. A relationship of a bailor and bailee arises once there is an
agreement between the two parties; the owner of the goods is the bailor, and the warehouse company is the
bailee?. The agreement need not be in a specific formality but should reflect the mutual understanding of
the parties to avoid any future disputes. It is advisable, for goods in large quantities or high value, and if
storage is required for a long period, that the agreement be in writing. Warehouses are subject to the rights,
duties, and liabilities of ordinary bailees. They owe a duty of reasonable care to protect the bailed assets.
They are liable only for loss or damage to the assets caused by their own negligence or actions®. They are
not liable for any loss or damage caused by the conduct or negligence of a third party.

3.2.3 Hotels and restaurants (innkeepers)

Under common law, they are subject to a high liability standard for loss caused to the personal property
of guests*. They can avoid liability if a safe is provided in which valuable property may be kept, and the
guests are aware of the existence of the safe. In the case of Marvin v. Comfort Inn, Marvin was a jewelry
trader. He had in his possession a jewelry sample case that contained approximately $150,000 worth of
gems and jewels. Marvin requested the desk clerk to place the case in the safe provided by the inn, stating
that the case was very valuable. The clerk didn’t give Marvin a receipt for the case. The hotel is liable to
keep only a worth of $500 value for any guest who requests such a service. The innkeeper should give a
receipt that plainly states this limitation of liability. Innkeepers have no liability for valuables that are not
given to them for safekeeping. Moreover, innkeepers are required to post in every room and in the office,
a printed copy of this and of all regulations relating to the conduct of guests. The hotel did not post this
notice. When Marvin called for his case, it could not be located and was never recovered. He sued for
damages. The question was: whether the hotel’s was liability limited to $500? The court decided, because
no receipt was given to Marvin, he was unaware of the limitation; also no notice was displayed in the office.
Therefore, the court decided that the hotel liability is not limited to $500.

Article 459(1) of the CTA, 1984, states that innkeepers are responsible for all losses to the belongings
of guests delivered to them for safekeeping. However, para 2 states that if the bailed things consist of
valuables, money, or commercial papers, the innkeepers are not liable for their loss unless they are
negligent, or they accepted to keep them with knowledge of their value, or refused to keep them without
justification, or they caused the loss by means of grave fault from them or any of their employees>.

The Sudanese CTA, 1984, renders the innkeepers (restaurants and hotels) liable for any loss of items
delivered for safekeeping. This refers to non-valuable items. The rule applied to valuable items delivered

! This includes all acts resulting from public enemy including the consequences of such acts. Examples, the act of war itself,
any decisions issued by the authorities preventing trade with the enemy or prohibiting certain behaviors in time of war.

2 Again, the agreement can be written or oral express or implied. Written agreement is always preferred.

3 Ashby v Tolhurst [1937] 2 KB 242 (CA).

4 See Armistead v. Wilde (1851) 17 QB 261.

> This generally means that, if a safe for valuables is available in the hotel, the customer will be responsible for any loss
resulting from not using the safe.
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for safekeeping is that the innkeeper is responsible for their loss only if he accepts to keep them with
knowledge of their value.

The innkeeper may not be liable if he is not aware that there are valuables among the items accepted
for safekeeping. If the innkeeper refuses to accept the valuables for safekeeping without justification, he
would be liable for their loss if the owner proved that he was ready to give the valuables for safekeeping,but
the hotel or restaurant did not accept.

3.3 commercial (non-gratuitous) bailment

Commercial bailment is a bailment connected with a business or commercial transaction'. Actually,
its scope 1s much wider. It arises when the bailee receives a reward or consideration for safeguarding the
goods or assets. It is basically characterised by monetary payment, or any other type of benefit to the bailee.
The three types of bailment commercial transporters, warehouse companies, and innkeepers are therefore
commercial bailments. The main attribute of this type of bailment is that a higher standard of care is
expected from the bailee, which is reasonable care’. However, in some cases, a high standard of care may
be required. The bailor is entitled to indemnity for expenses incurred because of the wrongful act of the
bailee related to the goods or assets. An example is hiring a car for a trip where the owner is paid money as
compensation for the use of the car. This is considered a commercial bailment. The bailee must take
reasonable care of the car (the care that he exercises in keeping his own assets) and return the car in the
agreed condition. This means that he will be liable if the loss or damage is caused by his negligence. Other
examples include storage in a warehouse where goods are stored in a warehouse for a storage fee, repair of
a vehicle by a garage, where a garage is paid by the customer to repair the car and keep it to give it back in
the agreed condition, or a dry cleaning service.

In the leading Sudanese case of Mustafa Abbashar v. Um Elhassan Khatir3, a goldsmith who was
entrusted with gold ornaments for the purpose of remolding them in consideration of payment for work and
labor. On demand for delivery of the ornaments by the Respondent, he alleged that they were stolen. The
Respondent sued for the value of the ornaments and obtained a decree from the District Court. The
application for revision to the Province Judge was dismissed, and an application was raised against the
decision of the Province Judge.

The grounds for the appeal were that the applicant (the goldsmith) was not negligent in keeping the
ornaments, and the decision was contrary to the law of bailment.

The court upheld the lower court’s decision. The case was of bailment for works to be performed on
the bailed article. The Court went on:

“A custodian for reward is bound to use due care and diligence in keeping
and preserving the article entrusted to him by the bailor. The standard of care
and diligence imposed on him is higher than that required of a gratuitous
depository, and must be that care and diligence which a careful and vigilant
man would exercise in his own chattel of a similar description and character
in similar circumstances”

It was established by witnesses that door of the shop was not tightly closed, and that applicant kept the
ornaments in a locally made safe which could easily be opened by a false key. In these circumstances, the
court was correct to infer negligence on the part of the applicant and to conclude that he failed to use the
high standard of care and diligence imposed upon him by the law in his capacity as a bailee for work and
labor on the article bailed*.

! Most probably there subsists another relationship beside the bare bailment relationship.
2 Houghland v PR Low Ltd. [1962] 1 QB 694 (CA).

3 See Mustafa Abbashar v Um Elhassan Khatir, SLIR, (1966) at 126

4 See also, Mitchell v Ealing LBC, [1979] 1 QB 1.
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The Court referred to the obligations of a bailee for work and labor as stated by Paton, Bailment in the
Common Law, p 338. According to Paton, the bailee is to take all reasonable precautions to safeguard the
thing that is in his custody. He has to re-deliver it after work is done in the same condition, unless it is
damaged without fault of the bailee, the duty of the bailee is only to take reasonable care.

The court decided that the applicant failed to take reasonable care to safeguard the article, and as such,
he is liable to make good the loss which was caused to the bailor as a result of this wrongful act.

The higher duty of care in commercial bailment arises from the simple fact that the bailee is paid or
receives a commercial benefit from the transaction. We have to bear in mind that, in commercial bailment
both parties’ benefit. Therefore, it is a type of mutual-benefit bailment. We referred to this type of bailment
earlier when we considered general bailment from the perspective of benefit to the bailor, the bailee, or
both.

3.4 Gratuitous bailment

This occurs when the bailor delivers goods to the bailee without any expectation of payment or any
form of a reward!. This is a type of social cooperation out of goodwill, in which the bailee offers his services
without expecting any monetary benefit>. An example is a friend agreeing to keep the laptop of his friend
while he is traveling free of charge.

The distinction between commercial and gratuitous bailment is important because courts tend to apply
a higher standard of care and liability in case of commercial bailment. Since commercial bailees receive
payment or business benefit, they are expected to take greater precautions to protect the goods entrusted to
them.

4. The standard of care and responsibility in commercial bailment

Commercial bailment plays a pivotal role in the development of trade and commerce. As we have
seen, it helps to move goods and assets from one place to another, including quite long distances, store
goods for certain purposes and periods, and provide confidence for owners who entrust their assets for
repair or enhancement in any way. The Sudanese CTA, 1984, correctly refers to bailment (Al Wadia’h) as
a relationship in which the bailee is a trustee for the assets under his possession.

The law treats the trust embodied in a bailment relationship as a trust of varying degrees.
Consequently, the degree of care expected of a bailee differs from one bailment to another.

If we draw a comparison between the different types of bailment, we will see that common
transportation companies or commercial carriers are burdened with the heaviest duty of care and
responsibility for any loss or damage to the bailed property.

If we compare commercial transporters with warehouse companies and innkeepers, we will find that
commercial carriers have a higher standard of care and responsibility.

In the case of Forward v Pittard?, the court reaffirmed the traditional common law rule that a common
carrier is liable for the goods at all events, except where the loss results from an act of God or public
enemies. The carrier remained liable even though he was free from negligence*. There are many
justifications for this situation. First, they hold themselves out as capable of transporting goods from one
place to another, which is by itself a great responsibility. Second, there is a greater risk of loss, damage, or
theft for goods and assets when they are moving rather than when they are in a static condition in one place.
Third, the goods become completely out of the owner’s observation when they are being moved to a

! This is broadly governed by customary practices and usages of personal and social relations, but these do not guarantee that a
dispute may not arise for a reason or another.

2 Bailment for the sole benefit of the baiee, however, may provide a heavier social burden on the bailee.

31 (1785) T.R.27.99 E.R, 953 (King’s Bench).

4 A common carrier is not merely required to exercise reasonable care but he is subject to a form of strict liability. The case is
particularly useful when comparing common carriers with other bailees such as warehouse operators and innkeepers.
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different place. The owner bailor is usually absent during transportation and can not observe what happens
to the property. Fourth, international trade, which relies heavily on reliable transportation, has a significant
share in the development of commerce. It is of paramount importance to promote confidence and trust in
the transportation of goods and assets.

For these reasons, commercial carriers are said to have a very high standard of care that is almost
similar to strict liability. At the same time, innkeepers are subject to a degree of high care for their guests’
property, but generally not to the same level as commercial carriers. As we have explained, innkeepers’
degree of liability depends on the circumstances, knowledge, and agreement of the parties. For example,
the liability of innkeepers for valuables depends on their knowledge of the existence of these valuables, that
is, the customer has drawn the attention of the innkeeper to their existence or delivered them for
safekeeping. There are no similar limitations or qualifications on the liability of commercial carriers.

Conversely, warehouse companies are subject to the standard of ordinary reasonable care in
safeguarding the assets of owners’ bailors. They will be liable only if they are negligent or commit an
intentional act that causes the loss.

5. The situation of bank safe deposit boxes

It is a known practice that customers deal with banks to provide a safe environment to their belongings.
This is usually done through taking a safe deposit box in a bank. The debate continues on the nature of the
legal relationship between a bank and a customer when the latter agree with the bank to have a safe deposit
box. The main question here is that, does a bailment relationship arise in this situation?

. The answer to this question depends on the type of arrangement between the bank and customer and
the interpretation of any written agreement signed between them. No doubt the relationship between the
bank and the customer in this case is contractual (Lord, 1983, p. 263). The bank usually has a standard
form agreement to be signed by the customer. If the customer rents a safe deposit box from the bank and
keeps a key, a court may be reluctant to consider it as a bailment. For a bailment to arise there should be a
complete transfer of possession with exclusive control to the bailee. The bailee should be the only person
who have possession and control of the assets during the bailment. As the customer still have the possession
and control (through having the key), no bailment arises. The situation will be considered as a rent or lease
of a space by the customer from the bank.

In a safe deposit box, the bank usually doesn’t know what is inside the box, and doesn’t have exclusive
control over the contents. Also the customer opens the box by himself and deposit whatever he wants to
save in it without delivery to the bank. This is a strong evidence that the relationship is not a bailment
relationship, as it lacks a very basic characteristic of bailment.

It should be noted, however, that a bank usually controls how the relationship is described, and avoids
to mention specifically that it is bailment. It will tend to reduce its liability (Lord, 1983, p. 267).

On the other hand, bailment may arise in a situation when a customer delivers valuables or documents
directly to the bank for safekeeping and the bank keeps custody of them. In this situation the bank becomes
a bailee and owes a duty of care regarding the assets of the customer.

If we compare the practice in different jurisdictions, under English law courts examine the degree of
possession and control by the bank. If the customer alone has access to the box and the bank only provides
secure space, the relationship is a lease of space not a bailment. On the other hand, if the bank retains control
on the access and custody of the contents, a bailment may arise. Therefore, it depends on the contractual
arrangements and the extent of the bank’ control to decide whether the transaction is a bailment or not.

In this regard, courts in the United States have more tendancy to describe the relationship as bailment.
They refuse the lessor -lessee description as they consider the bank to be in possession of the box. Maybe
they act under an undeclared policy of considering the customer as the weaker party, and thus burdening
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the bank with defying the negligence liability. In the final analysis, however, there is a split of opinions in
the United States on the nature of a safe deposit box arrangement between the bank and its customer!.

In Sudan, as we mentioned, the situation is governed by the provisions of Al Wadia’h under the CTA,
1084. Under which a person receives property from another and undertake to preserve and return it?>. Again,
if the customer merely rents a safe and retains control over its contents, the relationship is more of renting
a secure space. We have to bear in mind that the bank still has a duty regarding the security of the facility.
This fact, however, doesn’t change the description of the relationship in the absence of delivery and control
of the contents of the box.

As for the liability, it makes a substantial difference between considering a bank as a lessor of a space
or a bailee. This may be relevant from a theoretical analysis point of view, without a major effect on the
ultimate result.

If the bank is regarded only leasing a space to the customer, the bank mainly provides the safe deposit
box and maintain access to it. The bank doesn’t take possession and usually doesn’t even know the contents
of the items inside the box. In this case, the bank is not responsible for the loss or damage to the contents.
The burden of proof is on the customer to prove that the loss resulted from the banks’ negligence, such as
inappropriate security measures or the lock can be easily broken because it is defective. Liability of the
bank in this case is therefore limited.

If the bank is regarded as a bailee, it will be entrusted with the customer’s assets. A duty of care will
arise for the bank to exercise a reasonable degree of care in keeping the customer’s property. The bank will
be required to explain the loss or damage once the goods were delivered and were in the possession of the
bank. The standard of care is higher that the lease case because in bailment the bank is showing that it is
providing a secure custody.

The basic issue in the difference between liability in case of lease of space by the bank and bailment
is the burden of proof when there is a damage or loss. The basic question is who bears the burden of proof.
Under a lease situation the burden of proof is on the customer not the bank. The customer has to prove the
fact of the loss, the loss resulted from the bank’s negligence, and that negligence caused the loss. It is not
enough that the customer only shows that the property is damaged or lost.

Under a bailment situation, the burden of proof is shifted to be on the bank. The customer only needs
to show that, the property was entrusted to the bank, and was not returned or was returned with some
damages. The burden remains on the bank to explain what happened, and show that it exercised due care,
and the loss didn’t happen as a result of its negligence. Of course, if the loss happens a result of act of God,
such as floods, or other events beyond the control of the bank, the bank will not be liable.

The real situation in most jurisdictions is that, the bank doesn’t know the contents of the box. For this
reason, many courts are reluctant to apply the full bailment rules. Nevertheless, because the bank controls
the premises, security systems, and access procedures, courts frequently require the bank to explain how an
unauthorized access or loss could have occurred.

Therefore, even where the relationship is characterized as a lease, once the customer proves that
property was lost under suspicious circumstances, the bank will usually need to produce evidence of its
security measures and lack of negligence. The practical difference is that, under bailment this obligation
arises more readily and often as a matter of legal presumption, whereas under lease the customer generally
bears the primary burden of proving negligence.

In summary, the bank may end up defending itself in either case, but bailment makes it easier for the
customer by shifting the burden of proof.

! Jewelers Mutual Ins. Co. v. Firstar Bank of 1l., 792 N.E.2d 1 (Ct. App. 2003)
2 See Article 445(1) of the CTA, 1984.
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6. Conclusion

In Sudan, the civil Transactions Act, 1984, provides the broad rules governing bailment (Al Wadia’h).
The provisions embodied in these rules are not satisfactory from a commercial point of view. They only
cover the civil law aspect which falls short of satisfying the demands of the commercial transactions.
Therefore, a need arises for a special statutory regime for bailment either separately or as part of a
comprehensive commercial transactions law. This will provide clarity through a unified reference and
avoids the reliance on different sources such as the general rules governing bailment, contractual
obligations, civil liability rules and banking practices. Moreover, it will ensure consistency in treating
different cases involving the rights of bailors and bailees.

The law will also provide for special forms of bailment such as warehousing, transportation,
innkeepers, in addition to resolving the ambiguity surrounding the safe deposit box service.

It is of great importance to give more attention to documentation of bailment relationships. Informal
bailments based on trust are often difficult to prove. When disputes arise, it may be difficult to prove
whether the goods were actually delivered, the condition of the goods at delivery, the agreed purpose of
bailment, and whether payment was agreed.

Therefore, documentation should be encouraged as it enables to write down all the relevant facts and
the points of agreement between the parties and their expectations.

A debated issue is whether the relationship between a bank and a customer renting a safe- deposit box
constitutes bailment. Since the bank often does not know the contents of the box and may not have
possession of them, courts and legal writers may analyze the relationship differently from ordinary
bailment. On the other side, we have the customers who relied on the bank as a safe environment and
reposed a trust on it to safeguard their valuables. Situations like this make it necessary to enact a more
detailed legislation.

There needs be a wider use of insurance by bailees such as warehouses, transport companies, and
storage facilities to obtain insurance against loss, theft and damage. The parties should agree contractually
on insurance responsibilities and reach a consent on the relevant risk allocation.

Faster court procedure, establishment of specialized courts, and encouragement of alternative dispute
resolution mechanisms such as mediation and arbitration would be a substantial addition to the efforts of
enhancement. A fair and timely resolution of disputes plays an important role in the development of
commerce in general and in bailment especially.

These measures, taken together, would increase legal certainty, reduce disputes, and improve
confidence in bailment.
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Abstract

Although Moroccan EFL textbooks are designed in alignment with communicative and
functional language use, it has been noticed that there is a significant gap in how
Textbooks address Face-Threatening Acts (FTAs) and provide learners with appropriate
politeness and mitigation strategies. This study aims to explore how EFL Ticket to English
2 textbook, designed for second year Baccalaureate level, provides strategies to mitigate
FTAs appropriately. A quantitative content analysis is adopted to examine how FTAs such
as refusals, complaints, apologizing, requests, and disagreements are presented in
dialogues and communication activities, particularly within social and communicative
functions. Additionally, it aims to assess the extent to which learners are exposed to
appropriate politeness strategies based on Brown and Levinson’s (1987) Politeness
Theory. The findings offer insights for Moroccan EFL textbook designers and educators
to give greater priority for the integration of pragmatic competence and politeness
strategies into teaching language functions and real-life interactions.

Keywords: EFL textbooks; Face-Threatening Acts; politeness strategies; Ticket to English 2
textbook.
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1. Introduction

Aligned with the standards-based approach to teaching English as a foreign language in Morocco, a
great emphasis is stressed on helping learners use English in a variety of contexts and for diverse purposes.
The emphasis on the 5SCs—Communication, Cultures, Connections, Comparisons, and Communities—has
strongly influenced syllabus design, and the teaching of functions (i.e., social and rhetorical) has become
an integral part of many EFL materials and textbooks, with the aim of raising learner’s communicative and
pragmatic competence (Ministry of National Education, 2007). Yet, pragmatics presents a complex
challenge, deeply anchored in linguistic and cultural factors. Within the Moroccan context, in spite of the
increasing scholarly interest in the study of pragmatics, most research primarily quantifies speech acts
without considering the learners’ ability in receiving pragmatic input (Bouknify & Anasse, 2024). Although
Moroccan EFL textbooks such as Ticket to English 2 are designed to enhance communicative and
functional language use. However, there a significant gap in how Face-Threatening Acts (FTAs), how
politeness and mitigation strategies are reflected in the textbook. This gap may limit students’ ability to
engage in socially appropriate communicative contexts. Moreover, insufficient exposure to politeness
strategies can bring about communication failure in intercultural interactions. Several studies reveal a
significant disparity between pragmatic findings and the effectiveness of textbooks for teaching
communicative skills. Bouknify and Anasse (2024) examined how textbooks promote pragmatic
competence and evaluate the pragmatic content in EFL textbooks used in Moroccan high schools from
2006-2007. Their study aimed to assess the depth and quality of pragmatic information covered in these
textbooks. The study focused on politeness, appropriateness, and usage, as well as how textbook authors
present speech acts. However, the study findings reveal that the selected textbooks provide insufficient
pragmatic information lacking depth and quality in the presentation of real-life communicative norms. Their
study suggested the need for considering pragmatics during the textbook design process and enhance
teachers' abilities to incorporate them into their classrooms.

Bouknify (2025) investigated Moroccan high school learners’ pragmatic competence in English as a
Foreign Language (EFL) to assess students’ ability to perform various speech acts appropriately in context-
sensitive scenarios. The findings show significant weaknesses in learners’ pragmatic awareness and
performance, especially in areas such as politeness, indirectness, and socio-cultural appropriateness. These
findings highlight the need to integrate direct pragmatics instruction and assessment into Moroccan EFL
curricula to improve learners’ communicative performance.

Ed-deraouy and Sakale Sana (2024) investigated how pragmatic input functions in Moroccan EFL
contexts, with a focus on sociopragmatic and pragmalinguistic knowledge. The study employed a mixed-
methods approach, examining the pragmatic competence of 30 students, including both English majors and
non-English majors from various schools in Morocco. The findings demonstrated that Moroccan EFL
students have a moderate overall awareness of pragmatics yet reveal significant deficiencies in
sociopragmatic awareness. The study also shows that students are well aware of and exposed to authentic
materials, especially through media, yet they do not focus on the pragmatic aspects of language in favor of
other skills such as grammar and vocabulary. The results highlight the need for curricula that integrate
pragmatic elements more holistically, particularly pragmatic instruction, thereby paving the way for future
research to refine educational strategies and enhance pragmatic proficiency.
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Hmouri (2022) investigated Moroccan high school EFL learners’ apologizing strategies based on a
theoretical framework of politeness strategies and the Cross-Cultural Speech Act Realization Patterns
(CCSARP) model. The study found that although learners are generally aware of apologizing expressions,
they often struggle to choose appropriate strategies according to social distance, power dynamics, and
cultural norms. The findings revealed a gap between learners’ grammatical knowledge and pragmatic
performance, highlighting the necessity of teaching politeness and pragmatic norms explicitly in the EFL
classroom to help learners use language appropriately and effectively in several social interactions.

Choraih et al. (2016) examined the importance of pragmatic competence in the EFL curriculum. The
study revealed that current EFL teaching and curriculum designs have traditionally emphasized grammar,
overlooking pragmatic knowledge. Consequently, learners still fail to communicate effectively in real
interactions although they may be able to produce linguistically correct utterances. The authors
demonstrated that integrating pragmatic awareness into the curriculum can help bridge this gap,
contributing to better communicative and pragmatic competence.

In the aforementioned studies (Choraih et al., 2016, Hmouri, 2022; Ed-deraouy & Sakale Sana, 2024;
Bouknify & Anasse, 2024; Bouknify, 2025), it was reported that Moroccan high school English textbooks
reflect limited pragmatic input, specifically in relation to speech acts and politeness strategies. This gap is
significant for the present study because Face-Threatening Acts (FTAs) represent a crucial component of
pragmatic competence. By analyzing Ticket to English Textbook 2, the extent to which FTAs are presented
and mitigated in the textbook can address the deficiency identified by the previous studies. In this respect,
the current study aims to explore how EFL Ticket to English 2 textbook, designed for second year
Baccalaureate level, provide strategies to mitigate Face-Threatening Acts (FTAs) appropriately. Thus, the
study will proceed with three research questions:

= Research Question 1: To what extent does the Ticket to English 2 textbook present a balanced
distribution of FTAs across communicative activities?

= Research Question 2: How are politeness strategies represented and distributed in the Ticket to
English 2 textbook?

= Research Question 3: Does The Ticket to English 2 textbook emphasize mitigated expressions more
than direct FTA in communicative activities?

To answer the aforementioned questions, a quantitative content analysis was adopted to examine how
FTAs and politeness strategies are presented in dialogues and communication activities, particularly within
social and communicative functions in Ticket to English 2.

2. Literature Review and Theoretical Framework

2.1 Brown and Levinson’s (1987) Face-Threatening Acts (FTAs)

Politeness Theory is rooted in Goffman’s (1967) notion of “Face” in social interaction. According to
Brown and Levinson (1987), “face” is “the public self-image that every member wants to claim for himself,
consisting of two related aspects: negative face and positive face” (p.61). Positive face designates the desire
to be liked, appreciated, and approved by interactants. While negative face refers to freedom of action and
freedom from imposition (Brown & Levinson, 1987, p. 61). In this regard, Brown and Levinson (1987)
claimed that social interaction or communication inevitably involves acts that may threaten the speaker’s
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or the hearer’s face, known as Face-Threatening Acts (FTAs) (Brown & Levinson, 1987, p. 68). These acts
emerge whenever a speech act such as criticism, disagreement, or complaints threatens the hearer’s self-
image or social value (FTA to positive face), or challenges the hearer’s autonomy and freedom through acts
such as requests or orders (Brown & Levinson, 1987, p. 314). Politeness strategies, therefore, aim to manage
or mitigate these FTAs in order to maintain social harmony, demonstrate respect and avoid conflict in
communication (Brown & Levinson, 1987, p. 68).

2.2 Brown and Levinson’s (1978) Politeness Strategies

According to politeness theory led by Brown and Levinson (1978), linguistic politeness maintains
proper social interaction in which “interlocutors try to protect their positive public self-image and want to
be seen as valuable members of the society” (Njuki & Ireri, 2021, p.1). Brown and Levinson (1978)
introduce four politeness strategies that are employed in social communication to reduce the effects of face
threats (p. 69). These strategies involve off-record, bald-on-record, positive politeness, and negative
politeness.

An off-record politeness strategy occurs when the speaker communicates indirectly using metaphor,
rhetorical questions, irony, and all kinds of hints in order not to convey their intention clearly (Brown &
Levinson, 1978, p.69). For example, “if I say ‘Damn, I’'m out of cash, I forgot to go to the bank today, ’ I
may be intending to get you to lend me some cash, but I cannot be held to have committed myself to that
intent” (Brown & Levinson, 1978, p.69).

Bald on-record politeness strategy involves “doing an act badly in the most direct, clear,
unambiguous and concise way possible” (Brown & Levinson, 1978, p.69). For instance, “for a request,
saying ‘Do X!” is bald on-record, which reflects no politeness strategy used, no mitigating, just a direct
statement or command (Brown & Levinson, 1978, p.69). This politeness strategy is highly aligned with
Grice’s Maxims of Cooperation (Grice 1967, 1975), which emphasize being direct and clear in
communicating messages (Brown & Levinson, 1978, p.69).

Positive politeness strategy is oriented to the positive face of the listener, who desires to be liked,
approved of, and admired. Positive politeness, therefore, aims to support the listener’s face by showing that
the speaker cares about the listener’s needs and feelings (Brown & Levinson, 1978, p. 70). In alignment
with FTAs like request or criticism, positive politeness reduces the threat since the speaker’s act is not a
negative judgement of the listener’s self-image (Brown & Levinson, 1978, p. 70).

Negative politeness, on the other hand, is “essentially avoidance-based”; it is specifically toward
satisfying the listener’s negative face, who wants “to maintain claims of territory and self-determination”
(Brown & Levinson, 1978, p. 70). In this respect, the negative politeness strategy involves an overlap
between showing politeness and avoiding imposition. As an illustration, the speaker may use hedges to
soften the threat of a request or command, e.g. [ was wondering if you could lend me your car? This act is
a softening mechanism that protects the listener’s autonomy and allows him/her to refuse without
embarrassment (giving the addressee an “out”) (Brown & Levinson, 1978, p. 70).
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2.3 Mitigating Strategies

Mitigation can be defined as a “reduction of certain unwelcome effects which a speech act has on the
hearer” (Fraser, 1980, p. 341). For instance, the speaker uses mitigation to soften a command or ease the
blow of bad news (Fraser, 1980, p. 342). According to Fraser (1980), there are two main mitigating
strategies: namely hedging, mitigating and indirectness. Hedging was introduced by Lakoff’s (Fraser, 1980,
p.344) as a form of mitigation that make “things fuzzier or less fuzzy” (Fraser, 1980, p. 344), softening the
speaker’s assertiveness. Hedging words such as “sort of, maybe, I think” can create a mitigating effect and
show a lack of full commitment (Fraser, 1980, p. 344). The second mitigating strategy is “indirectness”,
which allows the speaker avoid saying things explicitly. For example, by saying “If the door could be
closed, we could begin” (Fraser, 1980, p. 346). Through this indirect speech act, the speaker is performing
a request indirectly giving space for the hearer’s interpretation.

2.4 Language functions in Moroccan EFL materials and textbooks

EFL stands for English as a Foreign Language. According to Rathert and Cabaroglu (2022), an EFL
textbook is a teaching and learning material that provides language input and practice of the English
language as well as culture. Therefore, textbooks for foreign language learning are often part of a graded

series covering multiple skills; listening, reading, writing, speaking, grammar. (Rathert & Cabaroglu, 2022,
p. 171).

The Ministry of Education has designed guidelines for all secondary school levels, that is, the
common core and the first and second year baccalaureate. These guidelines are aligned with the principles
set forth in the National Charter for Education and Training and subscribe to a standards-based approach to
the teaching of English as a foreign language (Ministry of Education, 2007, p. 30). The standards-based
approach aims to help learners use English in several contexts and for diverse purposes, emphasizing the
five Cs: communication, cultures, connections, comparisons, and communities. In this respect, the teaching
of language functions has received greater attention in EFL materials and textbooks. Such significant
consideration can be justified by placing learners in “situations where they can use English as an instrument
for social interaction while learning the communicative functions” (Ministry of Education, 2007, p. 30).
Learners are therefore made able to “vary their speech to suit different social circumstances, and to use
generally acceptable and non-offensive forms” (Ministry of Education, 2007, p. 30). Besides, language
functions involve using language to interact with different interlocutors and for different purposes,
emphasizing “interpersonal communication” as a prerequisite in the standards-based approach to EFL
learning.

EFL textbooks designed for secondary education involve social and rhetorical functions. Social
functions involve “expressing one’s thoughts or feelings, expressing agreement and disagreement,
apologizing, complaining, asking for information, responding to good and bad news, making and
responding to requests, expressing regret, asking for and giving advice, expressing certainty and
uncertainty, so on and so forth. It is necessary to further focus on the learners developing the ability to use
social/communicative functions accurately (correctly) and appropriately (in the right contexts)” (Ministry
of Education, 2007, p.31). Social or communicative functions can be represented through either dialogues
or exchanges that reflect authentic and realistic interactions between interactants. Along with indicating the
setting and social relations between the interactants, the target function should naturally occur within a
particular context or situation (Ministry of Education, 2007, p.31). While rhetorical functions refer to the
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language functions that are often used in academic spoken or written texts, including defining, cause and
effect, purpose, addition, and concession (Ministry of Education, 2007, p.32).

2.5 Communicative competence

The notion of communicative competence is one of the theories that underlies the communicative
approach to foreign language teaching. Canale and Swain (1980) defined communicative competence in
terms of three components: grammatical competence (words and rules), sociolinguistic competence
(appropriateness), strategic competence (appropriate use of communication strategies), and discourse
competence (coherence and cohesion) (p. 8). As far as language teaching in education is concerned, it has
become widely accepted that communicative competence should be the goal of language education and
central to classroom practices. The concept of communication competence emerged as a reaction to earlier
approaches to language that focused exclusively on grammatical competence. Within the EFL Moroccan
context, communicative competence is crucial in curriculum design, assuring that learners can use English
effectively in real-life communication.

2.6 Pragmatic competence

Pragmatic competence can be defined as the ability of EFL learners to use language appropriately in
different social and cross-cultural contexts (Chen & Rao, 2025, p.37). It is a subcomponent of
communicative competence involving pragmalinguistic knowledge which refers to linguistic strategies for
performing speech acts (such as requests, apologies, and refusals so on and so forth) and sociopragmatic
knowledge that refers to awareness of social and cultural norms that influence social interaction (Chen &
Rao, 2025, p.38). Therefore, “pragmatic competence has been quite an important issue in cross-cultural
communication and has been one of the most significant objectives of EFL learning and teaching” (Chen
& Rao, 2025, p.37). The significance of pragmatics in EFL textbooks is crucial since it directly affects
learners’ ability to communicate effectively and appropriately in real-life contexts. For instance, pragmatics
teaches learners how to make requests politely, to refuse or complain without offending. Within the EFL
Moroccan context, developing pragmatic competence is mandatory for maintaining successful intercultural
communication.

3. Methodology

3.1 Research Design

The current inquiry adopts a quantitative descriptive research design using content analysis to
examine the representation of FTAs) and politeness strategies in Ticket to English 2.

3.2 Textbook Selection and Description

This study specifically focuses on the examination of Ticket to English 2 textbook designed for the
instruction of English as a Second Language. It is officially adopted by the Moroccan Ministry of National
Education for second-year Baccalaureate students in public high schools. It was authored by Mohamed
Hammani et al. (2007). More importantly, it was selected because it is aligned with the standards-based
approach and integrates communicative and functional language objectives. The textbook consists of ten
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units, each of which is organized around specific themes integrating key components such as vocabulary,
listening, speaking, reading, grammar, writing, study skills, and an “Explore Culture” section.

The entire textbook was analyzed using purposive sampling to focus on activities that require learners
to engage in FTAs, such as making requests, refusals, apologies, complaints, and disagreements. This
sampling method allowed to assess the extent to which the textbook supports learners’ pragmatic and
sociolinguistic development.

3.3 Quantitative Content Analysis Procedures

The current study adopted a quantitative content analysis that went through four main systematic
procedures: data source, units of analysis, coding scheme, quantification, and data interpretation.

= Data Source: The Ticket to English 2 textbook was selected, and all units of the textbook were
included for analysis.

= Units of Analysis: Dialogues, role-plays, and functional expressions presented in the speaking
section were considered for analysis.

= Coding Scheme: Categories were developed in alignment with Brown and Levinson’s (1987)
Politeness Theory, and FTAs types such as requests, refusals, apologies, complaints, disagreements,
and politeness strategies used to mitigate FTAs (e.g., hedging, indirectness, softening expressions).

= Quantification and Data Interpretation: Across all the units of the textbook, each identified FTA
will be documented according to the unit name and page number, FTA type, politeness strategies,
and mitigating strategies.

4. Analysis and Discussion

This section presents and discusses the main findings derived from the analysis of Face-Threatening
Acts (FTAs) and politeness strategies identified in the Ticket to English 2 textbook. Ultimately, the
discussion links the findings to previous studies and research questions.

4.1. Distribution of FTAs by percentage
Table 1: F'TAs Distribution

FTA Type Frequency Percentage
Disagreement 3 10%
Request 1 3%
Accepting Request 1 3%
Declining Request 0 0%
Complaint 4 14%
Apology 3 10%
Request Advice 3 10%
Giving Advice 3 10%
Expressing certainty 4 14%
Expressing uncertainty 4 14%
Expressing regret 4 14%

Total 30 100%

Source; the analysis of The Ticket to English 2 textbook
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The table 1 above presents the FTAs distribution in the selected textbook, revealing a total of 30
FTAs observed across eleven categories. The most frequent FTAs were complaints, expressing certainty,
expressing uncertainty, and expressing regret. Each FTA represents 14% of the total. These results suggest
that participants are likely to engage in communicative acts which reflect dissatisfaction. Moderately
frequent categories include disagreement (10%), apology (10%), requesting advice (10%), and giving
advice (10%), representing a balanced frequency of mitigating and assertive speech acts. While less
frequent acts include request (3%) and accepting requests (3%), while declining request does not appear in
the data (0%).

The findings reflect a low frequency of requests and refusals. This indicates that functional language
in Ticket to English 2 textbook represent a limited focus on confrontational speech acts, emphasizing a
pedagogical choice in maintaining harmonious interaction and avoiding complex sensitive speech acts. The
textbook, therefore, is unlikely to expose learners to impolite or uncomfortable communicative situations.
Additionally, there is a moderate use of disagreement and apology. This indicates that learners are
introduced to face-saving acts in the textbook, possibly to maintain a positive and comfortable interaction.
As shown in the figure, there is a high frequency of complaints that introduce learners to assertive language
use. This demonstrates that learners need to learn how to express dissatisfaction as an important function
in real-world communication. The higher frequency of complaints emphasizes a controlled exposure to
negative politeness.

4.2. Distribution of Politeness Strategies

m Positive politeness m Negative politeness = Off-record = Bald on-Record

Figure 1: Politeness Strategies
Source: Source; the analysis of The Ticket to English 2 textbook

Figure 1 shows the distribution of politeness strategies, revealing that negative politeness is the most
frequently used strategy, constituting 54% of all items. Off-record strategies come second, with 24%,
reflecting a tendency to imply meaning rather than express it directly. Positive politeness strategies
constitute 22%, revealing that speakers are likely to express friendliness and solidarity. No bald on-record
strategies are recorded, showing that interactants generally avoid direct speech acts.
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As shown in the findings, the dominance of politeness strategy (54%) in the functional language
emphasizes showing indirectness and minimizing imposition (polite request, apology, complaint with
hedges etc.). In light of these results, the Ticket to English 2 textbook is designed to teach students how to
avoid confrontation and maintain social distance, particularly in formal meetings. As far as bald-on strategy
(24%) that requires using direct and unmitigated expressions, (e.g. close the door!)The textbook emphasizes
clarity and directness, especially in safe or familiar contexts (e.g., between peers, teachers, and students).
While positive politeness (22%) is used to build solidarity and to emphasize friendliness. It is integrated to
foster cooperation and community. Yet, off-record strategy (0%) is completely absent. The absence
suggests that the textbook avoids ambiguity and prefers explicit or moderately indirect language, possibly
to facilitate learners’ comprehension and clarity in communication along with minimizing potential threats
to the listener’s face.

4.3. Distribution of Mitigating Strategies

® Hedges/Modals

= Apologies
Negative Politeness (Indirect)
Positive Politeness

= Direct Statements (no mitigation)

>

m Off-record/ Indirect

m Regret/wish (Mitigation )

Figure 2: Distribution of mitigating strategies
Source: Source; the analysis of The Ticket to English 2 textbook

This chart presents the distribution of different types of mitigating strategies reflected in Ticket to
English 2 textbook. The largest category is the use of hedges/modal verbs (35%) to soften language or
statements. The second category, direct statements, constitute 19% reflecting unmitigated statements.
Apologies are often used (16%) to demonstrate politeness. Positive politeness constitutes 9%, showing
friendliness or solidarity. Regret/wish makes up 9% of mitigating strategies, reducing the impact of an FTA.
Negative politeness constitutes 6% of indirect strategies to minimize imposition or show respect. Off-
record/indirect makes up of 6% of indirect strategies reflecting ambiguous or indirect ways of
communication.

The findings support the argument of promoting Brown and Levinson’s theory through the high
presence of mitigation strategies. Hedges and modals are used to soften suggestions, opinions, and criticism,
encouraging indirectness and politeness. The frequency of apologies promotes politeness in sensitive
interactions. The use of positive politeness builds rapport in dialogues. While negative politeness aims to
reduce imposition (e.g. indirect requests) emphasizing formal and respectful language use. The limited use
of off-record may indicate an emphasis on clarity rather than implication. The use of regret or wish
expressions may express discontent in a mitigated way. While direct unmitigated acts may add realism to
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social interactions. The findings do not support the hypothesis that the Ticket to English 2 textbook presents
a balanced distribution of FTAs across communicative activities. Besides, the results contradict the
suggested hypothesis, suggesting that the textbook represents sufficiently politeness strategies aligned with
Brown and Levinson’s Politeness Theory. While they confirm that the Ticket to English 2 Textbook
emphasizes mitigated expressions over direct face-threatening acts.

5. Conclusion

Several studies (Choraih et al., 2016, Hmouri, 2022; Ed-deraouy & Sakale Sana, 2024; Bouknify &
Anasse, 2024; Bouknify, 2025) examining the significance of EFL textbooks in enhancing communicative
skills highlight a common limitation: the lack of how FTAs are presented and how politeness and mitigation
strategies are taught. The current literature on pragmatics in EFL materials shed light on the deficiency
concerning speech acts in terms of quantity and quality (Bouknify & Anasse, 2025). Therefore, this study
aimed to investigate the role of Ticket to English 2 textbook utilized in Moroccan high schools (second
year Baccalaureate) in promoting FTAs and politeness strategies. The study’s findings revealed that the
Ticket to English 2 textbook strongly fosters negative politeness strategies, reflecting a strong focus on
respect, non-threatening interaction, and formality between interactants. The complete absence of off-
record strategy suggests a deliberate avoidance of ambiguity supporting learners’ clarity and
comprehension. Such distribution of FTAs and politeness strategies demonstrates a balanced but cautious
instructional design, focusing on social appropriateness and linguistic safety in teaching FTAs. This study
significantly contributes to the understanding of English language learning in Morocco by demonstrating
that despite the limitations in pragmatic input in EFL textbook, Moroccan EFL designers struggle in
applying the pragmatic knowledge in real-life scenarios.

Although this study achieved its objectives, some limitations need to be revealed. The analysis
focuses on one textbook, which restricts the generalizability of the findings to other EFL materials. They
may present FTAs and politeness strategies differently. Besides, the study lacks an assessment of learners’
use of functional language in the classroom as well as EFL teachers’ perceptions about FTAs and politeness
strategies.

The data analyzed in this inquiry were extracted exclusively from the Moroccan high school EFL
textbook Ticket To English 2. In this respect, this research relies on textual and pragmatic discourse analysis
without including data collection from human subjects (students or teachers). The textbook investigated is
publicly available in both print and online formats.
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Appendix: Classification and Frequencies of FTAs and Politeness Strategies in Ticket to

English 2
Unit | Page Contextual Utterance/Text | FTA Type Politeness Mitigating
Number Description Extract Strategy Strategy
Unit Students work in I disagree with Direct, no
11 peer to find more & Disagreement | Bald On-Record e .
1 expressions you mitigation
Unit Students work in Hedge
1 11 peer to find more | I don't think so | Disagreement | Negative Politeness | (negation +
expressions hedge)
Unit Students work in Sorry to say it, Apology +
1 11 peer to find more | but you're Disagreement | Negative Politeness | negative
expressions wrong politeness
Students are asked
Unit 25 to read the Would you Making Negative Politeness | Negative
exchange and . N ) -
2 circle the correct mind ...7 Request (Indirect request) politeness
option
Students are asked
Unit to read the Acceptin Positive
25 exchange and Yes, sure pting Positive Politeness .
2 cirele the correct request politeness
option
Students are asked
Unit 25 to read the Is not stated Declining
2 exchange and directl request 0 0
circle the correct Y 1
option
Unit Students fill in the Sorry to sav it Apology+
6 85 chart with given bu‘fryou y i Complaint Negative Politeness | negative
expressions you . politeness
Unit Students fill in the Enouch is Direct. no
85 chart with given & Complaint Bald On-Record e
6 expressions enough! mitigation
Unit Students fill in the | I've been
6 85 chart with given patient long Complaint Negative Politeness | Indirectness
expressions enough, but ..
Unit Students fill in the | I'm not satisfied Direct
85 chart with given with the way Complaint Negative Politeness e
6 expressions you criticism
Unit Students fill in the
6 85 chart with given I do apologize | Apology Positive Politeness Apology
expressions
Unit Students fill in the Sorry about
6 85 chart with given thalzcry Apology Positive Politeness Apology
expressions
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Unit Students fill in the
85 chart with given I'm very sorry | Apology Positive Politeness Apology
expressions

Students are
required to
Unit underline What do you
101 expressions of think I should
asking for and do?

giving advice in a
conversation

Reqflest Positive Politeness post tive
Advice politeness

Students are
required to

Unit underline

101 expressions of
asking for and
giving advice in a
conversation

what do you Reql.lest Positive Politeness post tive
suggest? Advice politeness

Students are
required to
Unit underline What would
101 expressions of you do in this
asking for and situation?
giving advice in a
conversation

R .. . iti
eql'Jest Positive Politeness post tive
Advice politeness

Students are
required to

Unit underline

101 expressions of
asking for and
giving advice in a
conversation

I think you Giving Bald on-record with

should Advice slight mitigation Hedge

Students are
required to

Unit underline

101 expressions of
asking for and
giving advice in a
conversation

Maybe you Giving

should Advice Hedged/Indirect Hedge

Students are
required to
Unit underline . . Hedge +
101 expressions of If T were you, I G1v1.n g Indirect/Hypothetical | indirect
asking for and would Advice advice
giving advice in a
conversation

Students are asked
131 to fill in the chart | It is crystal Expressing Bald on-record No

9 with given clear that ... certainty (Direct) mitigation
expressions

Unit
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Unit Students are asked
131 to fill in the chart | No one can Expressing Bald on-record No
9 with given deny certainty (Direct) mitigation
expressions
Unit Students are asked
131 to fill in the chart I'm sure that Expressing Bald on-record No
9 with given 7| certainty (Direct) mitigation
expressions
Unit Students are asked
131 to fill in the chart Undoubtedl Expressing Bald on-record No
9 with given y certainty (Direct) mitigation
expressions
Unit Students are asked
131 to fill in the chart I doubt Expressing Hedging (Indirect) Hed
9 with given ou uncertainty cdging (hdiree caee
expressions
| S e : ot
to fill in the chart xpressing . . oda
9 Bl with given may uncertainty Hedging (Indirect) Hedge
expressions
Unit Students are asked
131 to fill in the chart babl Expressing Hedging (Indirect) Hed
9 with given probably uncertainty cdging (hdiree cdee
expressions
Unit Students are asked
131 to fill in the chart I think Expressing Hedging (Indirect) Hed
9 with given mn uncertainty cdging (ndiree cdge
expressions
Students are asked
Unit 145 to underhne ¢ fonl Expressing Negative Politeness f
10 expressions o If only .. regret (Self-blame) soft regret
regret in the
paragraph
Students are asked
Unit to underline . . . .\
145 . ¢ I should have . Expressing Negat}vg Politeness | Mitigated
10 CXPIESSIONs o regret (Admission) regret
regret in the
paragraph
Students are asked
Unit 145 to underhne ¢ I . Expressing Negative Politeness Di
10 eXpressions o regret 1t now regret (Direct) Irectness
regret in the
paragraph
Students are asked
Unit 145 to undefhne I wish [ were Expressing Negative Politeness Mitigated
10 expressions of regret (Hedging) by soft
regret in the wish
paragraph
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Résumé

Les transitions démocratiques en Afrique ont favorisé la diffusion des revendications anglophones
au Cameroun et au-dela. Lors d’entretiens menés entre 2023 et 2025, il est apparu qu’elles ont
permis aux anglophones de manifester publiqguement et formellement leur mécontentement a
l’égard de la marginalisation dont ils estiment étre victimes depuis la réunification. Le présent
article vise principalement a analyser ['impact de ces transitions sur les revendications
anglophones au Cameroun. Il porte principalement sur les opportunités politiques ayant favorisé
leur essor. Partant d’une démarche empirique, la question de recherche met en tension
l’avenement démocratique et les revendications anglophones. En quoi les transitions
démocratiques en Afrique constituent-elles un catalyseur des revendications anglophones au
Cameroun ? La démarche méthodologique repose sur une analyse documentaire des structures
d’opportunités politiques et des revendications des anglophones. Adossées a des entretiens semi-
directifs menés a Yaoundé et, accessoirement, en dehors, aupres de divers anglophones
(magistrats, citoyens ordinaires, enseignants). Les résultats révelent que la détente politique de
1990, ’émergence des droits de [’homme et de | ‘Etat de droit au Cameroun ont entrainé [’essor
des revendications anglophones et la reconstruction d’une identité anglophone fracturée durant
la période autoritaire.

Mots-clés : Transitions démocratiques, opportunités politiques, revendications anglophones,
minorité, essor
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Abstract

Democratic transitions in Africa have helped spread Anglophone demands in Cameroon and
beyond. Interviews conducted between 2023 and 2025 revealed that they have allowed
Anglophones to publicly and formally express their discontent with the marginalization they feel
they have suffered since reunification. This article analyzes how these transitions have shaped
Anglophone demands in Cameroon. It focuses primarily on the political opportunities that have
fostered their growth. Based on an empirical approach, the research question places the advent
of democracy and Anglophone demands in tension. How do democratic transitions in Africa act
as a catalyst for Anglophone demands in Cameroon? The methodological approach is based on
a documentary analysis of political opportunity structures and Anglophone demands. It also
draws on semi-structured interviews conducted in Yaoundé and, incidentally, outside the capital
with various Anglophones (magistrates, ordinary citizens, teachers). The results reveal that the
political détente of 1990, the emergence of human rights and the rule of law in Cameroon led to
the rise of Anglophone demands and the reconstruction of an Anglophone identity fractured
during the authoritarian period.

Keywords : democratic transitions, Political opportunity, Anglophone demands, minority,
growth.
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1. Introduction

Les revendications anglophones actuelles remontent & la naissance de I'Etat camerounais (Konings,
1996 ; Konings & Nyemnjoh, 2003). Le Cameroun a connu deux mode¢les de colonisation depuis la défaite
allemande lors de la Premiére Guerre mondiale. A savoir : I'administration directe, encore appelée «
assimilation », qui reléve du modele francais, et l'indirect Rule, modé¢le britannique qui semblait accorder
davantage d'autonomie aux pouvoirs locaux. Cependant, certains auteurs pensent que les choses étaient un
peu plus nuancées dans la pratique (Nantang, 1995). Il n'empéche que ces deux modeles d'administration
déboucheront sur des cultures politiques assez différentes, dont les dissensions s'exacerberont apres les
indépendances et l'avénement de I'Etat fédéral en 1961. En effet, la domination de la partie francophone
aura pour principale conséquence l'imposition des structures et des institutions politiques centralisées a la
partie anglophone, somme toute minoritaire. Un entretien avec un conseiller technique de la Commission
nationale du bilinguisme et du multiculturalisme (CNBM) a révélé des tensions entre le Premier ministre
du Cameroun occidental et l'inspecteur fédéral (conseiller technique, communication personnelle, 8 mai
2023).

« Alors, des qu'on a commencé a fonctionner, des le départ, il y a eu un clash. Le
premier clash, c'était entre le Premier ministre et l'inspecteur fédéral de
l'administration {...}. Le Premier ministre estimait que l'inspecteur fédéral ne devait
pas faire flotter le drapeau sur sa maison, sa résidence, située sur son territoire, et
l'inspecteur fédéral disait que lui, il représentait le président de la République, que
c'était un Etat fédéré et que lui, il allait faire flotter le drapeau. A un moment donné,
cela a fini par clasher puisque la police était fédérée. Le Premier ministre a donné
l'ordre a la police de s'opposer a la gendarmerie, si bien qu'ils ont failli se tirer
dessus : la police, qui était une force féderée, et la gendarmerie, qui était une force
fédérale » (conseiller technique, communication personnelle, 8§ mai 2023).

L'expression de ce mécontentement des anglophones qui a commencé des 1961 avec la question des
attributs et compétences entre autorités fédérales et autorités fédérées, va connaitre sa premicre ascension
avec le passage a I'Etat unitaire en 1972, entrainant dés 1977 des mobilisations du Cameroon Action
Movement depuis I'étranger! « qui dénongaient péle-méle, la marginalisation des anglophones, traités
comme des citoyens de seconde zone ; la francisation du Cameroun anglophone, au mépris de l'égalité des
deux héritages coloniaux ; la transformation de ['assemblée nationale en une simple chambre
d'enregistrement ; une centralisation excessive... etc. » (Abouem a Tchoyi, 2016, p. 6). A la suite de ces
mobilisations, Ahidjo a envoyé des émissaires dans les régions anglophones pour apaiser les revendications
montantes. Le changement de dénomination en 1984, interprété par Dinka (1985) comme une rupture entre
les deux Cameroun, marque une étape fulgurante dans les revendications anglophones.

Ces différentes phases de I'évolution des revendications anglophones constituent une accumulation
de frustrations. Lors d'une enquéte menée entre 2023 et 2025, il est apparu que l'inaction des anglophones
¢était davantage due a l'existence de I'ordonnance antisubversive n°® 62-OF-18 du 12 mars 1962. « Tu sais
que, la, les gens ne pouvaient pas encore manifester parce qu'il avait une loi, l'antisubversive law. Si tu
marchais, on devait t'attraper une fois. Donc les gens avaient peur » (Julius, communication personnelle,
23 février 2024). 1l faut attendre la détente politique de 1990 pour voir se déployer officiellement et
formellement les acteurs anglophones, qui vont librement exprimer I'ensemble de leurs revendications dans
le cadre de 1'All Anglophone Conference (AAC) tenue a Buea les 2 et 3 avril 1993 (All Anglophone
Conference [AAC], 1993), sous I'impulsion du Cameroon Action Movement (CAM). Cette mobilisation,
qui va remettre en cause la structure de 1'Etat et 1'état de la gouvernance, ne sera pas la premiére. En 1992,
le CAM s'était déja mobilisé a Bamenda pour réclamer la réinstauration du fédéralisme.

Notons qu'en ce moment-13, I'Etat camerounais était sous un régime autoritaire ; les manifestations publiques *
étaient considérées comme subversives et donc proscrites par I'ordonnance de mars 1962.
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Le présent article vise principalement a décrire et a analyser les ¢éléments ayant contribué a 1'éclosion des
revendications anglophones au Cameroun. La réflexion porte principalement sur les opportunités politiques
et juridiques ayant contribué¢ a I'essor de ces revendications. Car elles ont permis aux anglophones
d'exprimer leur malaise en se mobilisant pour dénoncer leur mal-étre dans la République du Cameroun
(Konings, 1996). En plus, l'article met en lumiére la maniére dont ces opportunités ont contribué¢ a la
reconstruction d'une identité anglophone. S'il est vrai que les revendications anglophones au Cameroun
prennent leur ressort dans 1'histoire politique du pays (Delancey, Mbuh, & Delancey, 2010), il convient de
souligner que leur essor s'inscrit principalement dans les transitions démocratiques, pergues comme des
moments de décomposition et de reconstruction (Abé, 2006) des Etats postcoloniaux africains.

Dans le sillage de cette réflexion, alors que les travaux sur les revendications anglophones au
Cameroun reposent davantage sur les facteurs historiques et politiques a leur origine (Fru Awasom, 2000;
Abwa, 2011; Torrent, 2013), nous n'en connaissons pas qui mettent directement en relation I'impact de ces
transitions avec elles. D'ou I'intérét de cet article. A travers une démarche empirique qui repose sur des
données recueillies sur le terrain, la question de recherche met en tension l'avénement démocratique au
Cameroun et les revendications anglophones. Cette question de recherche met en exergue 1l'impact des
transitions démocratiques des années 1990 sur les revendications anglophones. Car I'existence
d'opportunités politiques, telles que des fenétres d'action, peut avoir un impact déterminant sur les luttes de
pouvoir (Ravinet, 2014).

S'appuyant sur cette question de recherche, 1'hypothése centrale qui en ressort est que la détente
politique de 1990, l'avénement des droits de 'homme et de I'Etat de droit ont constitué, pour les
anglophones, une tribune politique et juridique pour exprimer publiquement et formellement leurs griefs.
Dés lors, 1'avénement démocratique en Afrique n'a pas seulement consisté en la réorganisation du jeu
politique. Elle a également constitué¢ une fenétre d'opportunité politique pour les acteurs de la minorité
anglophone, qui ont pu, de maniére concertée, poser la problématique de la structure de 1'Etat.

La démarche méthodologique repose sur une analyse documentaire des structures d'opportunités
politiques et des revendications des anglophones. Associ¢ a une étude qualitative aupres d'un échantillon
diversifié de la population anglophone (magistrats, citoyens ordinaires, enseignants, etc.), qui nous a permis
de confirmer notre intuition initiale.

1. Le cadre sociopolitique des opportunités politiques dans 1'essor des revendications
anglophones

Ce cadre est li¢ aux mutations politiques et aux considérations sociales qui ont eu cours au
Cameroun et ailleurs en Afrique a partir de la seconde moiti¢ des années 1980 et au début des années
1990. Ces années, considérées comme mouvementées (Pokam & Pountougnigninjuh, 2020), marquent
I'avénement du retour au multipartisme. Ce retour est une étape importante dans 1'évolution de la vie
politique du Cameroun (Awono & Mbilongo, 2013). 1l s'agit donc ici de s'intéresser davantage a
I'environnement politique dans lequel s'est construit I'essentiel des revendications anglophones. Pour ce
faire, nous montrerons comment la détente politique s'est révélée un espace idéal (A) et a favorisé la
reconstruction de 1'identité et de la communauté anglophones, fragilisées par le régime autoritaire (B).

A. La détente politique de 1990 : cadre d'expression et de publicisation des revendications anglophones
au Cameroun

Au lendemain des indépendances, le Cameroun a évolué sous un régime autoritaire au cours duquel
les mobilisations contestataires n'étaient pas du tout tolérées. Mais avec I'avénement de la démocratisation,
il va s'instaurer une certaine agilité politique, traduite par la liberté d'expression et d'association, etc. Cette
nouvelle eére dans la gouvernance politique constitue « le début d'une nouvelle forme de décomposition et
de recomposition des systemes politiques africains » (Nguele, 1995). Cette détente politique a permis une
plus grande ouverture politique et une plus grande liberté d'expression et d'opinion. Cela a offert aux acteurs
de la minorité anglophone une véritable opportunité d'exprimer leurs demandes et de mobiliser les soutiens
tant au niveau national qu'au niveau international pour faire valoir leurs préoccupations. C'est d'ailleurs
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dans ce contexte que 'AAC de Buea de 1993 a pu se tenir. Un rassemblement public de plus de 5000
délégués anglophones, qui ont pu librement exprimer leurs frustrations et leur mécontentement quant a la
manicre dont ils et leur territoire étaient désormais administrés dans I'Etat unitaire.

Les événements du Cameroon Action Movement (CAM) de 1992 et ceux qui s'en sont suivis'
s'inscrivent également dans cette dynamique de libéralisation de 1'espace public camerounais, qui est passé
de l'opacité a 'agilité.

Ainsi, s'il est vrai que les mouvements sécessionnistes anglophones vont commencer a se faire sentir
au lendemain de l'instauration de I'Etat unitaire en 1972, il importe d'indiquer que ceux-ci prendront un
véritable envol & partir des années 1990, qui marquent la libéralisation politique. A partir de 13, les
mouvements anglophones vont davantage se déployer sur le plan des revendications. Car ce nouvel
environnement politique au Cameroun va favoriser 'avénement d'une société civile active, engagée et
protégée. Cela va faciliter la naissance d'associations comme le Southern Cameroon National Council
(SCNC), le Southern Cameroon People's Organisation (SCAPO), et bien d'autres, pour promouvoir les
intéréts politiques de la partie anglophone. A partir de 13, la perception de la protestation comme un fait
occidentalo-centré va changer (Fillieule, 2005) pour faire place a une considération plus large, notamment
avec la montée en puissance de l'activisme des jeunes dans les pays africains (Touré, 2017).

La détente politique a donc permis une ouverture des débats, notamment avec le multipartisme. Ce
qui a permis aux partis anglophones d'exprimer leurs revendications et leur position de manicre plus libre
et plus visible. Cela a contribué a la visibilité et a l'articulation des revendications anglophones, ainsi qu'a
la mobilisation de soutien politique. Cependant, I'on pourrait observer que le retour au multipartisme n'a
pas véritablement entrainé I'épanouissement du jeu politique dans le Southern Cameroon, lorsque 1'on voit
l'intensité politique et idéologique qui a eu cours dans cette partie du territoire a la veille des indépendances.
« Ce qui a seulement dérangé, c'est que quand la démocratie est venue, les partis politiques n'étaient plus
forts qu'avant » (Julius, communication personnelle, 23 février 2024).

Contrairement a cette période, qui était peu ou prou marquée par une certaine rivalité entre les partis
politiques, on constate que, avec I'avenement de la démocratie, le seul parti politique qui va vraiment sortir
de I'ombre est le Social Democratic Front (SDF). De ce fait, si tant est que la cassure politique de 1966 a
fragilisé la compétition €lectorale dans ce territoire, I'avénement de la démocratie a favorise le foisonnement
de l'activisme protestataire. « Mais maintenant, ¢a aussi fait que, on a créé beaucoup d'organisations pour
défendre les anglophones » (Julius, communication personnelle, 23 février 2024).

B. Détente politique et reconstitution d'une identité anglophone

Apres sa défaite lors de la Premiere Guerre mondiale, I'Allemagne va céder ses colonies d'outre-mer
a la France et a la Grande-Bretagne. C'est ainsi que le Cameroun sera partagé entre la France, qui prendra
les 4/5 du territoire, et la Grande-Bretagne, qui prendra les 1/5. C'est de ce partage que naquit la minorité
anglophone dont la construction et la déconstruction de l'identité furent I'ccuvre d'initiatives externes (1)
et internes (2).

1.1. Construction et déconstruction de l'identité anglophone par les acteurs externes :
puissances coloniales et organismes internationaux

Si l'on peut admettre 1'hypothése selon laquelle I'impérialisme britannique se voulait a la fois
stratégique et économique (Kougnou, 2018), des lors que le développement infrastructurel se limitait a un
stade superficiel, 1'on se doit tout de méme de constater que l'identité anglophone, dans sa conception, a
évolué en conformité avec la vie politique du Cameroun. Elle se déroulera en deux phases. Premi¢rement,
elle sera construite par la colonisation britannique sous le contréle de la communauté internationale ;
deuxiémement, elle sera déconstruite d'abord par la communauté internationale, puis au lendemain de la
réunification des deux Cameroun, a travers les politiques d'unité nationale et d'intégration nationale mises

Voir le rapport de la Fédération internationale pour les droits humains (2003).1
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en ceuvre respectivement par Ahidjo et Biya. Dans ce sens, Nkoum-Me-Ntseny (1996, p. 4) pense que «
l'identité anglophone découle de sa constitution en enjeu colonial par l'administration britannique, puis en
enjeu diplomatique et politique par les investisseurs identitaires de tout bord ».

La souche référentielle de la question anglophone au Cameroun repose sur le partage du Cameroun
entre la France et la Grande-Bretagne. Elle s'enracine avec la colonisation britannique. L'administration
britannique de cette partie du territoire ne sera pas sans conséquence pour l'identité anglophone. Le peu
d'intérét que 1'administration coloniale portait a ce territoire a nourri un sentiment de méfiance a 1'égard du
Nigeria et du Cameroun francophone. Plusieurs facteurs caractérisent cette identité anglophone. Fogui
(1990, tel que cit¢ dans Nkoum-Me-Ntseny, 1996, p. 5) reléve a cet effet « le sentiment d'attachement aux
meeurs britanniques » (British ways) et un sentiment général de rejet des mceurs frangaises (French ways).
De plus, la langue est un facteur déterminant de 1'identité¢ anglophone.

La déconstruction de l'identité anglophone a I'échelle internationale repose essentiellement sur le
plébiscite de 1961, organisé conjointement par les Nations Unies et la Grande-Bretagne. Ce plébiscite, dont
les résultats vont envoyer une partie de la population du British Cameroon au Nigéria et I'autre au Cameroun
oriental, est un élément important de la fragmentation de 1'identité et de la communauté anglophone. Car sa
conséquence majeure, c'est d'avoir divisé le territoire et la population, et surtout de séparer les familles. «
Moi, j'ai mes gens au Nigéria. Parce que quand on a divisé Southern Cameroon et Northern Cameroon il
v a les gens de ma famille qui sont partis a Nigéria. Maintenant, eux, ils sont nigérians ; moi, je suis
camerounais. Tu vois ce qu'on nous a fait ! » (juriste anglophone, communication personnelle, 21 mai

2025).

Avant ce plébiscite qui a divisé le British Cameroon, un premier avait été organisé selon les termes
de la Résolution 1350 (XI) de I'Assemblée générale des Nations Unies du 13 mars 1959, dans la partie
septentrionale du British Cameroon, le 7 novembre 1959, et les anglophones avaient fait le choix de reporter
leur avenir a plus tard'. Le choix du « NON » consistait, d'une part, a éviter une intégration forcée au
Nigéria, comme le Togoland l'avait été au Ghana, et, d'autre part, a permettre aux populations du Cameroun
septentrional d'exprimer leur distinction par rapport au Nigéria :

Vous savez que le Togo occidental a été intégré au Ghana sans méme élection ! Le
Togo allemand, la partie occidentale qui était gouvernée par la Grande-Bretagne, a
eté intégré au Ghana. C'est d'ailleurs pour ¢a qu'il y a eu un référendum au Southern
Cameroon et au Northern Cameroon, et la question était : voulez-vous régler la
question de votre avenir institutionnel maintenant ou plus tard ? lls avaient dit qu'ils
préféraient remettre ¢a a plus tard. Et pourquoi ont-ils dit non ? Parce que la, c'est
Endeley qui me l'a expliqué, et Foncha aussi me l'a confirmé. lls ont dit non parce que,
avec la Grande-Bretagne, le Ghana avait intégré le Togoland au Ghana sans élection,
et ils se sont dit que s'il fallait que ce soit la Grande-Bretagne qui régle notre
probleme, la maintenant, sans nos freres francophones, ils vont nous rattacher de
force au Nigéria. Nous ne sommes pas nigérians, nous ne voulons pas aller au Nigéria
et c'est pour ¢a qu'ils avaient dit non (conseiller technique, communication
personnelle, 8§ mai 2023).

Deux questions seront posées : désirez-vous que le Cameroun septentrional fasse partie de la région du Nigéria
lorsque la fédération du Nigéria accédera a I'indépendance ? Ou préférez-vous que I'avenir du Cameroun
septentrional soit reporté a plus tard ?
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1.2. Déconstruction et reconstruction de l'identité anglophone par les acteurs
internes : dépositaires de pouvoir et élites politiques anglophones

Au lendemain de la réunification, la politique d'unité nationale instaurée par Ahidjo va largement
contribuer a la déconstruction de l'identité anglophone. Cette déconstruction va se poursuivre avec
l'instauration de I'Etat unitaire et la montée au pouvoir de Biya, qui va, 4 son tour, mettre sur pied la politique
d'intégration nationale. Pour Nkoum-Me-Ntseny (1996, p. 8) : « De Ahidjo a Biya, de Foncha a Achidi, en
passant par Muna, l'identité anglophone a été subjuguée et fragilisée. Que ce soit pendant la période
d'etatisation molle ou durant celle de l'étatisation autoritaire du Cameroun ». Ainsi, les déterminants
politiques qui avaient servi a déconstruire 1'identité anglophone vont largement contribuer a la consolidation
et au renforcement de l'identité francophone.

L'identité anglophone va se reconstituer avec I'avénement de la libéralisation politique dans les années
1990 et c'est dans ce sens que I'on peut comprendre ce propos de Sindjoun (1996, tel que cité dans Nkoum-
Me-Ntseny, 1996, p. 4) : « La libéralisation politique est un moment de constitution de la communauté
anglophone en groupe ethnique dont l'ancétre fondateur est l'administration britannique, le territoire
identitaire le Southern Cameroon et la langue de référence l'anglais ». Nkoum-Me-Ntseny (1996, p. 3)
percoit cette identité anglophone comme « un refoulement des particularismes et émergence des spécificités
nouvelles ». Dans cette logique, 1'émergence d'une identité anglophone se traduit par la mobilisation des
outils culturels, symboliques et idéologiques du Cameroun britannique.

Cette libéralisation politique, qui va redonner vie a une identité anglophone, va, par la méme occasion,
transformer le champ politique camerounais. Les anglophones vont s'inscrire dans une « dynamique de
positionnement » (Nkoum-Me-Ntseny, 1996, p. 1) a partir des revendications de reconnaissance politique
et de renégociation de la structure organique et institutionnelle de I'Etat.

Au-dela de cette perception de la construction-déconstruction et de la reconstruction par le haut de
l'identité anglophone, il importe de dire que les positions idéologiques et politiques divergentes des leaders
anglophones ont largement contribué a la fragilisation de I'identité anglophone : « Les gens du Cameroun
francophone nous ont malmenés parce que nos gens ne s'entendaient pas. Foncha, comme il était de Nord-
Ouest, disait sa part ; Endeley, comme il était de Sud-Ouest, disait aussi sa part. Si notre gens s'entendaient
bien, bien, on ne devait pas étre comme ¢a » (Aloys, communication personnelle, 18 avril 2024).

Ce conflit interne entre les deux figures politiques anglophones majeures remonte au moment des
indépendances. Ainsi, dans le processus d'autonomisation du British Southern Cameroon, Foncha et
Endeley affichaient des visions opposées. Cet antagonisme entre les idéologies de ces acteurs a largement
influencé les trajectoires d'avenir du Cameroun occidental.

2. Le cadre normatif des opportunités politiques dans 1'essor des revendications
anglophones

L'avénement de I'Etat de droit et des droits de I'homme en Afrique a partir des années 1990 va aboutir
a la judiciarisation des mouvements sociaux, qui investissent les arénes judiciaires (Ringelhein & Lejeune,
2021). Le droit va cesser d'étre I'apanage des gouvernants pour devenir un instrument de lutte politique des
minorités. C'est ainsi que les revendications anglophones au Cameroun vont se judiciariser par des
initiatives devant les juridictions étrangeres et internationales.

11 s'agit alors de voir comment I'avénement de 1'Etat de droit (A) et des tribunaux spécialisés en
matiere de droits de I'homme (B) a favorisé le déploiement des revendications anglophones, passant des
simples espaces sociaux aux arénes juridictionnelles.

A. L'état de droit : fragilisation de I'Etat central et renforcement du pouvoir juridique des acteurs du
bas

Parler de 1'Etat de droit, c'est évoquer un cadre socio-juridique qui soumet la société a un régime
limitant les pouvoirs juridiques de 1'Etat. C'est la sphére ou les principes démocratiques et les droits de
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'homme sont garantis. Il se caractérise par sa capacité a limiter l'action de I'Etat sur les citoyens et s'oppose
ainsi a I'Etat de police. Il s'agit donc d'un Etat « paré de vertus positives aptes a réaliser la démocratie et d
protéger les libertes » (Millard, 2004, p. 113). Il supposerait alors que « la liberté d'action de tous les
organes de I'Etat, a quelque niveau que ce soit, doit étre limitée par l'existence de normes juridiques
supérieures » (Mockle, 1994, p. 833). Et est surtout encadré par plusieurs critéres définis par la Commission
européenne de Venise. Notamment, la 1égalité, la sécurité juridique, la prévention des abus de pouvoir,
I'égalité devant la loi et la non-discrimination, l'accés a la justice. Deux theses se posent a cet effet :

La thése de l'autolimitation, qui repose sur les principes de la souveraineté de 1'Etat (Guiheux, 1999,
pp. 84-85), souligne qu'il n'existe pas de droit qui s'impose & I'Etat sans son consentement (Baghestani,
2021; Aguila & De Bellis, 2021). De l'autre c6té, la thése de 1'hétérolimitation repose sur le principe de
I'existence d'un droit supérieur a tout Etat (Katiman, 2021; Coppens, 2017). Dans cette double perception
de I'Etat de droit, celui-ci fait souvent l'objet d'une instrumentalisation (Ohnesorge, 2003). C'est a cet
horizon que nous nous positionnons lorsque nous analysons 1'émergence de I'Etat de droit au Cameroun
comme une fenétre d'opportunité politique et juridique qui a contribué a l'essor des revendications
autonomistes de la minorité anglophone.

La mobilisation du droit, en tant qu'instrument de revendication et de contestation, par la minorité
anglophone au Cameroun traduit deux réalités concomitantes. D'abord, elle révéle que 1'Etat de droit est un
instrument de défaussement de la force de 1'Etat. Puis, elle souligne que 1'Etat de droit est une ressource
politique par laquelle les subalternes peuvent contraindre le pouvoir central. A travers cette fragilisation du
pouvoir central, les minorités parviennent a formuler leurs revendications sous le prisme du droit, car la
force d'action juridique qu'elles trouvent dans 1'Etat de droit est une épine dans le coeur de I'Etat, qui voit
clairement ses prérogatives traditionnelles dorénavant rivalisées. Les contestations juridiques anglophones
sur la forme de I'Etat et I'égalité linguistique, a partir des années 1990, s'inscrivent dans ce registre de
mobilisation de 1'Etat de droit en tant que cadre de revendications politiques. C'est ce que nous laisse
entendre un magistrat anglophone dans un entretien : « Quand I'Etat de droit est venu, ¢a fait que les
anglophones pouvaient déja parler. Et ¢ca a aussi fait que les revendications ont évolué. Tu vois que, depuis
que I'Etat de droit est 1a, il y a beaucoup de manifestations, jusqu'a ce que les anglophones portent plainte
a I'Etat pour dire que non, la forme de I'Etat doit changer. Avant, ils ne pouvaient pas faire ¢ca » (magistrat
anglophone, communication personnelle, 8 juin 2025).

Partant des références historiques, c'est-a-dire de I'héritage laissé par les puissances coloniales, le
systéme juridique camerounais porte en lui les germes des tensions qui se traduisent par les revendications
anglophones. La coexistence du droit civil frangais et de la Common Law britannique a engendré un
pluralisme juridique qui constitue une ressource narrative pour les revendications autonomistes
anglophones. Ainsi, les activistes anglophones mobilisent le droit constitutionnel pour dénoncer la nature
bilingue et bijuridique du Cameroun, telle que garantie dans la constitution camerounaise : « Le probléme
n'est pas que le droit est mauvais, mais on n'applique pas ¢a bien. La maniere dont on applique ¢a, ce n'est
pas bon pour les anglophones » (magistrat anglophone, communication personnelle, 8 juin 2025). C'est une
maniére habile et légitime de relever les manquements de 1'Etat central au respect des textes qu'il a lui-
méme élaborés. De méme, en recourant aux traités et accords relatifs aux droits des minorités et a
l'autodétermination, ils tentent de fragiliser la souveraineté de 1'Etat central.

Elaboré comme instrument de contrainte et de domination du pouvoir central, le droit devient, dans
I'Etat de droit, une arme au service des contestataires. Il y a donc une appropriation du droit par le bas qui
contribue a un décentrement du pouvoir juridique. Le droit cesse d'étre simplement la force de I'Etat pour
devenir également son tendon d'Achille. Cependant, I'Etat de droit ne rend pas pour autant le pouvoir central
passif. Car il mobilise a son tour les mémes droits pour criminaliser les mouvements sécessionnistes. On
dit donc du droit qu'il est instrumentalisé par le haut comme instrument de répression. Le droit apparait, de
ce fait, dans le cadre des revendications anglophones a la fois comme contrainte institutionnelle et ressource
de l'action collective anglophone. Dans une telle dynamique, 1'Etat de droit, préalablement congu comme
cadre de régulation centralisé, devient un espace ou se joue la redéfinition des structures de I'Etat entre
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acteurs centraux et périphériques. C'est la situation qui prévaut au Cameroun avec les revendications
indépendantistes de la minorité anglophone.

B. Emergence des droits de I'homme et des tribunaux spécialisés : opportunités judiciaires saisies par
les activistes anglophones

L'émergence des droits de 'Homme dans le monde s'est faite progressivement. Si, dés les 17¢ et 18e
siécles, ils se posaient déja avec acuité en Europe et aux Etats-Unis (Spector, 2019, p. 4), c'est a partir du
20e siecle qu'ils vont émerger en Afrique. Au Cameroun, leur développement s'opérera a la suite des
transitions démocratiques des années 1990. Cette émergence des droits de I'homme et des tribunaux
spécialisés sur les droits de I'homme dans le monde s'est révélée étre une fenétre d'opportunité de
mobilisation des acteurs de la cause anglophone :

« Avant méme qu'il y ait eu des accords sur le respect des droits de ['homme, il n'y avait
pas d'endroit ou tu pouvais bien te plaindre pour dire que tes droits étaient violés. Mais
maintenant, on a créé beaucoup de juridictions qui ne traitent que le probleme des droits
de l'homme. Donc c'est ¢ca qui a aussi fait que, comme les droits des anglophones n'étaient
pas respectés, les anglophones ont commencé a partir la-bas pour mieux se faire entendre
» (magistrat anglophone, communication personnelle, 8 juin 2025).

Cette perspective s'inscrit dans un contexte plus large de juricisation et de judiciarisation des luttes
politiques, ou le droit se mue en un instrument stratégique de revendication. Les droits de 'homme et leurs
tribunaux apparaissent comme des filets de sauvetage pour une cause politique. Ainsi, face a la
marginalisation dont les anglophones estiment étre victimes, ils ont développé un répertoire d'actions
juridiques dont le socle est constitu¢ des droits de I'hnomme. Ils se sont adaptés a l'architecture juridique
internationale, inscrivant leurs revendications dans le sillage du droit des minorités et des peuples a disposer
d'eux-mémes :

« 1l faut comprendre que, les anglophones sont une minorité et il y a le droit des
minorités que, il faut respecter. D'abord méme, il faut savoir que c'est un peuple donc
il faut que, on les laisse gérer leurs propres choses. Mais les trucs comme ¢a si tu pars
dans un tribunal civil ou militaire on ne peut pas bien comprendre ¢a parce que c'est
pas leur domaine. Tu dois partir la ou on gere seulement le probleme des droits de
I'homme » (magistrat anglophone, communication personnelle, 8 juin 2025).

En le faisant, ils font ressortir les divergences politiques qui subsistent entre la majorité qui veut
préserver ses acquis politiques, donc son autorité, et la minorité qui désire pleinement exercer ses droits en
tant que catégorie sociale et humaine distincte.

Cependant, si d'autres minorités au Cameroun s'inscrivent dans la méme logique, notamment a travers
les mémorandums, il devient nécessaire d'indiquer, comme le souligne Nkoum-Me-Ntseny (1996, p. 1),
que le probléme anglophone au Cameroun reléve d'une catégorie qu'il n'est pas permis d'ignorer, du fait de
sa supériorité a I'égard des questions ethniques qui sont réguliérement théorisées. Cet enseignant que nous
avons rencontré a I'Université de Yaoundé II précise a ce sujet :

La veérité, c'est qu'on ne peut pas dire que c'est un probleme culturel, vous ne pouvez
pas le ranger comme un probleme multiculturel, non ! Tout un peuple qui a une
culture ! Quand on parle de la Constitution anglaise et frangaise comme langues
officielles, ¢ca découle de quoi ? Est-ce qu'on peut parler de multiculturalisme dans ce
sens-la ? Le multiculturalisme veut dire que tu peux dire : « Eh non, les Bétis, les
Bamilékés, ce n'est pas de ¢a qu'il est question. » Vous ne pouvez pas réduire le
probleme anglophone a un probleme culturel, a un probleme ethnique. Ce n'est pas de
¢a qu'il est question. Ca, c'est pour masquer, comme on dit pour donner une solution
tres fleurée, c'est-a-dire que le probleme est la vous étes en train de caresser (juriste
anglophone, communication personnelle, 23 mai 2025).
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Dans cette dynamique, les revendications anglophones sont, a priori, au-dessus de toutes les autres
revendications communautaires observées sur le territoire national. Car, contrairement a la minorité
anglophone, les autres groupes minoritaires au Cameroun n'ont pas connu I'expérience de l'autonomie
administrative et institutionnelle. De plus, ces minorités n'ont pas singulicrement fait I'objet d'une
administration internationale.

La mobilisation du droit par les anglophones se manifeste a deux niveaux. Dans un premier temps,
on observe un déploiement de la contestation des normes nationales. Dans un second temps, on note des
tentatives d'internationalisation des revendications a travers la Commission africaine des droits de I'hnomme
et des peuples et la Commission des droits de 'homme des Nations Unies. Ces initiatives traduisent la
volonté manifeste de ces acteurs d'utiliser les tribunaux spécialisés pour dénoncer le non-respect de leurs
droits.

En mobilisant le droit international pour formuler leurs revendications, ils accroissent la visibilité de
leur cause tout en légitimant leurs initiatives. En composant avec le droit national et international pour
étayer leurs revendications politiques, ils démontrent leur habileté a mobiliser divers registres juridiques.

En effet, la politisation des droits de 'homme (Gauchet, 2000) a travers leur articulation avec les
individualismes (Colliot-Théléne, 2009, p. 1) a fait d'eux « l'enjeu de débats et de luttes politiques »
(Colliot-Thélene, 2009, pp. 1-10). Contrairement a I'universalité et au caractére non politique (Gauchet,
1980) promu dés le départ, ils se sont transformés en véritables armes (Lochak, 2019, p. 293) politiques sur
lesquelles une minorité peut s'appuyer pour mener des revendications a sa convenance. IlIs semblent méme
s'étre « substitués au droit de Dieu » (Renoux-Zagamé, 2015) et jouiraient, a certains égards, d'une forme
de sacralisation (Spector, 2019, pp. 45-60), des lors qu'ils sont vus comme un instrument de salut (Renoux-
Zagamé, 2015) pour ceux qui s'en servent.

Ils servent désormais d'usage politique (Copello, 2017) et apparaissent comme ['outil concret de
revendication (Pasquier, 2018, p. 168) a partir duquel un groupe minoritaire peut faire une révolution
(Copello, 2019). Car, les normes juridiques qui les encadrent « constituent des instruments potentiellement
pertinents pour articuler publiqguement une affaire singuliere a une cause politique » (Karpik, 1995). C'est
de cette maniere que, les revendications anglophones, en s'appuyant sur les droits des minorités notamment
celui des peuples a l'autodétermination, parviennent a remettre en question le processus plébiscitaire a
travers lequel le Southern Cameroon a été rattaché au Cameroun oriental. Dans le méme sillage, la
résurgence des revendications en 2016 s'est appuyée sur le principe des droits et libertés fondamentaux
relatif aux manifestations publiques.

Comme langage, les droits de I'Homme représentent « un instrument heuristique pour porter au sein
de l'appareil politico-administratif des griefs et des revendications » (Agrikolianky, 2002). Dans le
contexte des revendications anglophones au Cameroun, ils agissent pour le rejet de la Iégitimité politique
du pouvoir central camerounais dans la partie anglophone du pays.

L'avénement des tribunaux des droits de 1'homme marque alors une phase déterminante du droit
international et des droits de 'homme. Leur mise en place vise, d'une part, a assurer la protection des droits
fondamentaux des acteurs du bas et, d'autre part, constitue une aréne de légitimation et de judiciarisation
des revendications politiques formulées sous le prisme des droits de I'homme. Les différents recours des
acteurs de la minorité anglophone a la Commission africaine des droits de 'homme et des peuples (CADHP,
communication n°® 266/03) et au Comité des droits de I'homme des Nations Unies (CDH-ONU,
communication n° 1134/2002) pour revendiquer 1'autonomie politique du Southern Cameroon témoignent
du contrepoids politique que représentent ces tribunaux face aux structures de I'Etat central.

Democratic Arab Center GmbH

For Strategic, Political & Economic Studies Berlin / Germany




Journal Of Afro-Asian Studies / Issue number 30
ISSN 2628-6475 M August 2026

3. Conclusion

Cette réflexion a permis de mettre en exergue la manicre dont les transitions démocratiques en

Afrique au tournant des années 1990 ont constitué un cadre d'opportunités politiques fondamentales pour
l'expression des revendications de la minorité anglophone au Cameroun. Dans ce sillage, I'émergence des
droits de I'homme et de I'Etat de droit a servi de cadre juridique et politique a travers lequel les acteurs de
la cause anglophone ont pu exprimer leur mécontentement dans 1'espace public international et national.

La détente politique a alors entrainé la reconstruction d'une identité anglophone fragilisée au

lendemain des indépendances, avec le systéme autoritaire instauré par le président Ahidjo. Au-dela d'un
simple moment visant a réorganiser le jeu politique dans les Etats africains, les transitions démocratiques
au Cameroun ont constitu¢ une opportunité majeure a partir de laquelle les acteurs de la minorité
anglophone sont parvenus a questionner la structure de I'Etat et de la gouvernance.

Sur la foi de ce qui précede, I'analyse proposée ouvre des perspectives de recherche comparative avec

d'autres groupes minoritaires en Asie et en Afrique, ayant aussi pu capitaliser sur les transitions
démocratiques pour faire émerger leurs droits. Elle invite, de ce fait, a poursuivre les réflexions sur la
mobilisation du droit comme ressource politique par les minorités nationales en quéte d'autonomie dans les
Etats postcoloniaux.
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Abstract

There are always social, economic, and emotional ties between the immigrant and
his country of origin. Social institutions, such as the mosque and the school (Islamic
center), play a key role in preserving these links. Based on a methodology that
combines the quantitative and the qualitative, this article seeks to study Moroccan
identity and culture in a constantly expanding migratory territory. It also examines
the role of mosques and schools abroad in preserving identity and culture of origin.
At the same time, it presents some challenges these institutions may encounter in
carrying out these tasks for new generations.
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1. Introduction

The sedentary lifestyle of the Moroccan community and the succession of generations abroad have
contributed to the development of social capital linked to migration. (Finlay, 2017, pp. 785-805) However,
this capital is constructed differently from one country to another, as Moroccans residing abroad (MRA)
settled early in the so-called traditional countries of international migration, such as France, Belgium, the
Netherlands, and Germany, and more recently in Spain and Italy. (Moroccan migration dynamics, 2024)

Among the advantages of this Moroccan social capital abroad, we mention the construction of mosques
and the establishment of schools, which have played and still play a very important role in maintaining the
identity and cultural ties between MRA and their homeland. (Calpe et al., 2022) They offer the Moroccan
immigrant community a place and an environment to practice their culture. They are also a place for
personal and collective identity blossoming. (Receiving by Giving: Examining Cross-Border Diasporic and
Bi-Cultural Philanthropy, 2021, pp. 97-113)

The Moroccan international migrant (man and woman) is very complex because two major poles of
attraction influence it: the host country and the country of origin. This situation is more critical for new
generations, whose identity is forged through divergent and incompatible cultural interactions between
home/the roots and the host society. (Mahieu, 2019)

This article examines the role of the mosque and the school as social institutions in preserving cultural
and identity ties and transmitting values and norms of origin to the children of the MRA in the Oriental
Region, as well as the challenges these institutions may face abroad.

We, therefore, make two assumptions:

-The mosque and the school are social institutions that contribute to the preservation of the links of
MRA with their original culture.

-These institutions face challenges in maintaining cultural and identity ties.

Two major questions dictate this problem:

-How do mosques and schools (Islamic centers) intervene to preserve the MRA’s cultural and identity
ties with their home country?

-What are the challenges the Moroccan mosques face in preserving the cultural and identity ties of MRA
abroad?

To answer the problem, we will rely on the findings obtained during the preparation of a thesis on the
challenges of Moroccan international migration, in which we have developed documentary research and
questionnaires destined to MRA from the Oriental Region in Europe, in addition to interviews with the
presidents of two mosque associations in Spain and France. In addition, we have developed a focus group
in Spain.
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1. The Mosque Preserves the Culture and Identity of MRE Children Outside the
Family
The only way for children of Moroccans residing abroad (MRA) to stay in contact with their culture of
origin iis through the family, the mosque, television channels, or visits to Morocco. (Pels & Haan, 2007,
pp. 69-94) In this respect, the MRA have created Islamic associations and centers to support this
community's social and religious integration and preserve its Moroccan and Islamic identity. (Bruce, 2018,

pp. 159-178) In addition, these associations and centers offer religious lessons and the Arabic language to
the children of MRA.

Furthermore, MRA is aware of the challenges their children face, especially regarding their relationship
with their cultural roots. Therefore, they enroll them in associations or centers to receive culture classes
(Table 1). (Palma & Llorent-Vaquero, 2017)

Table 1: Types of cultural courses taken by the children from the MRA contacted

Type of course Number %
Arabic language courses 71 39%
Course on religion 25 13,7%
Amazigh course 2 1,1%
Without answer 84 46,2%
Observation total 182 100%

Source: Questionnaire for MRA, 2016-2017

We note that 53.8% of the contacted MRA children take courses related to their culture of origin: 39%
take Arabic language courses, and 13.7% take courses on a religion, based on learning the Koran and some
notions on prayer, Ramadan, and daily behavior.

For example, and not exclusively, we present two associations that offer this kind of service to MRA in
two European cities: the first in Igualada City in Spain and the second in Chateau Thierry in France.

1.1. The Islamic Center of Igualada

Igualada is the capital of the ANOIA department, in the province of Barcelona, Spain. It is located 60
km west of Barcelona. It is built on the north bank of the ANOIA River at an altitude of 351.8 m . (Torras
& Ribe, 1988, p. 33)

On January 1, 2015, the region of Catalonia was home to 1067,465 foreigners, which represents 14.1%
of its population, of which Moroccans rank first with 217,955 immigrants, or 20.4% of the foreign
population, followed by Romanians in second place with 99,892 immigrants, or 9.4% of the foreign
population (Consell Comarcal de 1’Anoia, 2015). The ANOIA department housed 9,684 immigrants on
January 1, 2015, representing 8.2% of its population (Table 2). Moroccans remain in first place with 4,246
immigrants, or 43.8% of the foreign population, followed by Romanians with 1,152 immigrants, or 11.9%
of the foreign population. (Consell Comarcal de I’ Anoia, 2015)
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Table 2: Number and percentage of Moroccans among foreigners in Catalonia, Anoia
and the city of Igualada in 2015

. . % of Moroccans in
Total population Foreigners Moroccan .
the mass of foreigners
Catalonia 7546 827 1067 465 217 955 20,4%
Anoia 117 809 9 684 4246 43,8%
Igualada 38 940 4319 1863 43,1%

Source: Comarcal Council, informestaditic: les migracions a la comarca de Anoia 2015. Departamento
de bienestar social y atencion a la ciudadania. Area of ciudadaniaiconvicencia.

According to Table 2, in 2015, Igualada hosted a very large foreign community. It reached 4,319
foreigners, which is 11.1% of its total population. Moroccans represented 1,863 immigrants, or 43.1% of
the foreign population;; 992 were men, and 872 were women([4].

The Moroccans of Igualada have created an association to buy a place to transform it into a mosque.
After long negotiations on the agreement and the location of the mosque, since the latter must be in a
place that does not create any disagreement with the local population. Finally, the Association was able to
obtain an agreement from the municipality in 2006 on the location of the purchase of the premises (Figure

1)
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Figure 1: Layout of the mosque of Igualada

Source: Own work, (https://www.google.com/maps/)
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The mosque is in an industrial district in the east of the city, in an unpopulated area. By November 12,
2016, the cost of the location and the restoration to make it suitable for prayer and other services reached
€600,000. Believers' donations and monthly contributions from emigrants in the city funded the purchase
and restoration.

Initially, the Association's objective was to establish a place for prayer. However, after buying the
premises, it expanded its services, and the mosque became an Islamic rcenter, which took the name of the
Islamic Center of Igualada. The rcenter offers several services, including preserving the culture of origin
of the children of MRA and the Muslim population, especially by organizing Arabic language and religious
courses.

In this article, we present the organizational aspects of this operation: the educational program, the
timetable's levels and organization, the support and contributions, and some constraints the Association
faces. These results come from the interview we conducted with the Association's executive office, which
manages this Islamic center, on November 12, 2016, and from the results of the questionnaire with the
MRA.

1.1.1. An educational offer that needs to be revised for migration.

The Association itself develops the program adopted in the teaching process. The President of the
Association affirmed that they did not ask for pedagogical help. Instead, they have developed a program
for each level. For Arabic, the program is based on textbooks used in Moroccan public schools; the same
applies to Islamic education lessons (Photo 2).

Photo 2: Textbooks of the Arabic language and Islamic education taught
Source: Personal snapshot, November 12, 2016, Igualada, Spain

Teaching methods and content delivery remain tied to teachers' efforts because the Moroccan
government has not followed up on the established curriculum. Similarly, teachers still need to receive
professional and pedagogical training.

Indeed, the President of the Association affirmed that "the teachers think that the program must be
suitable to the environment in which the emigrant students have grown up. Therefore, the Association is
currently trying to develop a program adapted to the migratory context in Spain." The desire to develop a
program that suits the migratory context in Spain is an initiative that deserves the encouragement and
support of those responsible for migration affairs in Morocco, since the Association is convinced that the
Moroccan program is developed in another context. However, unfortunately, the students need to react
appropriately to this program.
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1.1.2. Schedule levels and organization

Enrollee students are divided into four levels. Each level is divided into groups, and each group is
made up of 25 students:

-Level 1: has six groups
-Level 2: has three groups
-Level 3: has two groups
-Level 4: has two groups

Concerning the timetable, classes take place only on Saturdays and Sundays. Every two hours, four
groups are in class. In general, there are 13 groups, meaning each student benefits from two weekly
sessions.

Table 3: Students' Timetable in the Center School

10h 12h 12h 14h 14h 16h 16h 18h
Group 1 Group 5 Group 9
Group 2 Group 6 Group 10 Group 13
Group 3 Group 7 Group 11
Group 4 Group 8 Group 12

Source: Interview with the executive office of the Association, November 12, 2016, Igualada

The school also offers literacy classes for men and women. Thirty-three women receive two hours of
training every Monday and Wednesday, and 10 receive two hours every Tuesday and Thursday.

Regarding the number of registered students at the different levels at the Islamic Center of Igualada,
Figure 2 shows the evolution of the number of students between 2012 and 2016.
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Figure 2: Evolution of the number of beneficiaries of language and religion courses offered by
the Islamic Center of Igualada
Source: Interview with the executive office of the Association, November 12, 2016, Igualada

Figure 2 clearly shows that the number of pupils increased from 2012 to 2016, reaching 300 pupils. This
suggests we are ahead of many students, given that the number of Moroccans in this city is 1863 emigrants.
In addition, the President affirmed that there are registrants of other nationalities: 6 Algerians, 2 Tunisians,
22 sub-Saharans, 2 Libyans, and a Spaniard.
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Photo 3: Arabic language session at the Islamic Center in Igualada
Source: Personal snapshot, November 12, 2016, Igualada, Spain

Photo 3 shows one of the four classrooms in the center. The number of students is quite large, and the
classroom walls are still being restored. The President of the Association confirmed that the number of
students registered at the center school differs from the total number of children in Igualada. This is because
some parents want their children to skip Arabic lessons. The Igualada area is made up of two other small
towns (Figure 1, P: 4). These are the Vilanova Del Cami town which is located on the east side of Igualada
city, and which has a small mosque, in addition to Santa Margarida de Monbuitown which is located in the
south, and which has a prayer room. The distance between these three cities is a few hundred meters.

There are 65 Moroccan students at the Vilanova Del Cami mosque, they take Arabic language and
religion classes, and at Santa Margarida de Monbui, there are 25 students. This means that the Igualada
area offers classes to 390 students in two mosques and a prayer room.

The number seems important and requires immediate intervention from the Moroccan Government. The
number is also alarming regarding the problems faced by the Moroccan and North African communities
abroad, namely crime and terrorism. (Preventing religiously inspired violent radicalization among
Moroccan youth, n.d.)

1.1.3. Material and educational needs

The interview with the Association's office, which manages the center, revealed that it faces several
challenges, notably the urgent need for textbooks and equipment such as tables, as the number of
beneficiaries has grown significantly. The Association meets only 45% of needs. A very urgent challenge
is the need for more space; since the current space is insufficient, "we sometimes use the prayer room for
teaching."

Another constraint is the low financial contribution from parents because they are not interested in the
challenges the Association faces. The financial contribution of the parents of beneficiaries is limited to 60
euros per year for each child. However, only 50% of parents pay this amount. There is a lack of commitment
and seriousness; the President of the Association had said that "we sent invitations to 300 parents of
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students, and only 30 attended. There is no helping hand from them", which poses a great financial
challenge.

There are only four female teachers; they are volunteers who receive a 300 euros stipend per month in
return for 12 hours of work each week on Saturday and Sunday. These volunteers have only the
baccalaureate level and no pedagogical training. The Association cannot offer the necessary means to
finance this entire operation due to a lack of financial resources.

1.2. The Association of Chateau Thierry

Chateau Thierry is a French city part of the Department of Aisne in Picardy. It is located 100 km
northeast of Paris in the North of France. The Moroccan diaspora in Aisne dates back to Moroccan soldiers
who fought alongside French troops during the First World War.

According to the 2015 census, Aisne had 538,659 inhabitants; of these, 11,021 were foreign, and
4,059 were Moroccan'. We should necessarily mention that the Aisne has 14 mosques (map 2).
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Map 2: Municipalities with mosques in the Department of Aisne
Source: http://www.trouvetamosquee.fr/category/mosquees-de-france/ (updated on 11-07-14)

The legal population of the Aisne department, which is part of the Picardy region, reached 536,136
inhabitants in 2016. As map 3 shows, 14 mosques are located on this territory in 8 municipalities. Some
urban communes such as Saint Quentin, Soissons and Chateau Thierry own 2 mosques.

! General Census in France of 2015 (the number of foreigners consists of immigrants with documents of permanent residence).
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In Chateau Thierry, an association was created in 1992 under "The Cultural Association of
Moroccans" (L'association culturelle des marocains) to buy suitable land to build a mosque.

A meeting with the President of the Association revealed information on the Association's role in
preserving Moroccan culture and identity. Indeed, the President confirmed that the number of students
registered has evolved as follows:

Tableau 4 : Le nombre d'éléves marocains inscrits a « L'association culturelle des
marocains » a Chateau Thierry

Year 2015 2016 2017

Number 54 42 32
Source: Interview with the President of the Association on August 21, 2017

The President said that because the number of registered members is small, the Association has set a
simple schedule that gives the children more free time. In 2017, 32 Moroccan students registered, 11 from
the Oriental Region and 12 from other Moroccan regions. The remaining registrants (09) have other
immigrant nationalities.

In this sense, classes take place only on Sundays, and students are divided into two groups: beginners
from 10 a.m. to 12 p.m., and intermediate students from 12 p.m. to 2 p.m. The curriculum includes Arabic
and Islamic education. The Association has just one volunteer teacher.

The President mentioned certain constraints that hinder preserving the immigrant children's language
and culture of origin. First, parents of beneficiaries show little commitment and involvement. Even the
financial contribution for each pupil is at most 10 euros per month. There is also a need for more financial
aid and a shortage of volunteer teachers. Students face constraints like attendance and difficulty putting in
as much effort as in French schools.

The President of the Association confirmed that Morocco's support is limited to sending an imam
during Ramadan. However, aid is needed for language education and cultural preservation.

1.3. The mosque: a place of social construction and for the preservation of the
collective identity

The mosque plays an important role in maintaining the relationship between the immigrant and his
identity. Gathering for prayer preserves the community's collective characteristics. Even if the Muslim
emigrants are not all practicing their religion, the mosque remains an institution of great spiritual and
identity importance. (Pérez, 2023, pp. 78-103)

The exact number of mosques in the host countries of Moroccans is not identified. For example,
neither the National Institute for Demographic Studies (INED) nor the French Council for Muslim
Worship (CFCM) have exact figures in France.

Generally, French territory had only 100 mosques in 1970, most of which were in hostels for
immigrant workers. However, a new census in March 2016 showed more than 2400 mosques and prayer
rooms.
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Map 3: Number of mosques and places of worship in France in 2015 by department
Source: http://www.trouvetamosquee.fr/category/mosquees-de-france/ (updated on 11-07-14)

We can conclude from Map 3 that mosques are concentrated in the South-East, East, and North. Some
departments host a fairly large number. In Seine-Saint-Denis (93 department) in the north of Paris, there
are 160 mosques. In Marseilles, the number reaches 107 and 109 in the North department. In 2016, France
housed almost 2,437 mosques.

The socialization of the new generations is one of the social roles of the mosque, among other roles; it
generally happens unofficially, which sometimes poses problems in controlling this kind of learning,
especially the messages transmitted to young children. (Calpe et al., 2022)

2. School: a social institution that preserves the culture and identity of the children of
MRA:s.

2.1. The intervention of the Moroccan state

Teaching the Arabic Language and Moroccan Culture (ELACM) is an action carried out by the
Moroccan State that aims to preserve the links of the Moroccan community residing abroad with the
language and culture of their home country.

To consolidate the attachment of the children of MRAs to their culture of origin, Morocco has adopted
a program that consists of teaching them the Arabic language and Moroccan culture in several host

Democratic Arab Center GmbH

For Strategic, Political & Economic Studies Berlin / Germany




Journal Of Afro-Asian Studies A/K Issue number 30

ISSN 2628-6475 August 2026

A T Sien

countries, including three intergovernmental agreements that have been signed related to teaching the
Arabic language in public schools in each of the host countries, especially France, Spain, and Belgium'.

According to the Hassan II Foundation for Moroccans residing abroad, "FH2MRA" took charge of
education for the children of MRAs during the 1990-1991 school year. The geographical distribution of
Moroccan language and culture teachers spans several countries, namely France, Belgium, Germany,
Spain, Italy, the Netherlands, Portugal, Switzerland, Austria, Canada, Great Britain, and the United States
of America. However, 78% of teachers are concentrated in France and Belgium.

Table 5: Number of Moroccan teachers and beneficiaries abroad

Years Teachers Beneficiaries Years Teachers | Beneficiaries
1990-1991 411 34 482 2001-2002 453 59 975
1991-1992 464 36 557 2002-2003 456 58949
1992-1993 466 39 127 2003-2004 452 54 283
1993-1994 484 42 394 2004-2005 515 56 623
1994-1995 482 41 471 2005-2006 541 56 748
1995-1996 464 40 649 2006-2007 541 60 064
1996-1997 453 40 572 2007-2008 516 63 105
1997-1998 453 39435 2008-2009 499 63 000
1998-1999 432 53 686 2009-2010 525 60 000
1999-2000 434 53416 2010-2011 518 62 000
2000-2001 420 53 196 2011-2012 576 75 387

Source: Teaching of the Arabic Language and Moroccan Culture in Figures.http://www.th2mre.ma.

Regarding the geographical distribution of Moroccan teachers abroad, most are concentrated in France
(Table 6).

Table 6: Geographical distribution of teachers abroad between 1990/1991 and 2012/2013

Countries %
France 60,1
Belgium 17,43
Spain 10,22
Italy 4,22
Germany 3,8
Holland 1,4
Britain 1,2
Other countries 0,81

Source: Teaching of the Arabic Language and Moroccan Culture in Figures.http://www.fh2mre.ma

We note that 60.1% of Moroccan language and culture teachers abroad are concentrated in France,
followed by Belgium, with 17.43%. In 2018, 188 teachers passed an exam to join the body of Moroccan
language and culture teachers abroad. These teachers were distributed across the host countries as
follows: 146 in France, 26 in Spain, and 16 in Belgium?.

! Institutional education.http://www.marocainsdumonde.gov.ma
https://www.ccme.org.ma/ar/revue-de-- " s sk dagiall iy jrall Blall el Ay yrall Z8E 5 Dy jadl Ladll Ly pail 135 188 oliml « 2
2018 sk 14 oY) presse-ar/53947
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2.2. The school, a gateway to the collective identity in the host countries

The school is a space where collective national identity is forged. It is an official tool for transmitting
the values and principles of citizenship. It is one of the main institutions of construction and social
integration. (Wolhuter et al., 2020)

We know that more than 20% of MRAs were born on the territory of a host country, and it is also well
known that the Moroccan migratory field is very wide: it concerns more than 100 hosting countries. (Talent
Abroad: A Review of Moroccan Emigrants, n.d.) Indeed, the children of Moroccan international emigrants
will learn different values in their host countries' schools, subsequently producing different Moroccan
immigrant identities. (The politics of Arabic language education: Moroccan immigrant children's language
socialization into ethnic and religious identities, 2010, pp. 171-196) We often hear notions such as
Moroccans from Spain, France, Canada, and other parts of the world. These designations have a primarily
geographical connotation. In addition, identity identification is divided between the country of origin and
the host country.

The child's social construction in French schools is based on the values and principles of the Republic,
e.g., secularism and gender equality. However, these values sometimes contradict the principles and values
transmitted by the family. This contradiction between school and family creates a cultural imbalance in the
child. Incompatibility here forges a so-called hybrid identity. (Lizotte, 2020, p. 102121)

2.3. Culture and identity of MRASs in a multicultural society

Daily life in the host countries requires migrants to come into contact with several cultures. This includes
not only host-society cultures but also other immigrants' cultures. These cultures interact in the street, at
school, at work, in administration, etc. Each immigrant community exercises and preserves as much of its
originality as possible. This means that the host society is a mixture of cultures. (Finlay, 2017, pp. 785-805)
Indeed, "a multicultural society is one in which each cultural group retains and affirms its identity and
traditions while sharing and respecting the common values of the country." (Van Eeckhout, 2007, pp. 27,
24).

For example, in 2015, France had 6,106,695 immigrants and 49 different nationalities, meaning many
immigrant nationalities are part of French society. MRAs are obliged, like all other immigrants in France,
to familiarize themselves with and be part of this multicultural and melting pot society. Multiculturalism
becomes more visible in the suburbs and neighborhoods where HLMs live.

The Moroccan community residing abroad still preserves its culture and identity, especially during
certain events. We can see this preservation in dress, customs, and habits: the feast of sacrifice, Ramadan,
weddings, baptisms, and circumcision. These are occasions when Moroccan and Muslim customs emerge,
even though the practices and celebrations often take place in private!. (Ready, 2024)

Beyond the private ceremonies linked to their culture of origin, migrants in host countries are part of
society. They normally benefit from the same holidays as national holidays. Over time, migrants become
familiar with the host society's culture, and it becomes part of their lives, especially for new generations.
(Kalmijn & Kraaykamp, 2017, pp. 697-717)

! Focus group 2016
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2.4. Cultural ghettos: a complex challenge to overcome.

A participant in a focus group carried out in Spain used the concept of "cultural ghettos", which in our
opinion, reflects well the major challenge of preserving the culture of origin in the host countries, which
has produced notions such as the generation known as "Beur children" or hybrid identity, because "this
situation will create children with a hybrid culture, it is not that of the country of origin nor the host society
(Berkouchi, 2003, p. 16). In this sense, M.H BERKOUCHI mentioned, "As for the younger generations,
they find themselves in many cases embedded in culturally troubled areas.'"

The participant also affirmed that "Moroccans live in cultural ghettos. We live among the Spaniards, but
we know their festivals at all, neither national nor religious. The situation is very complicated for our
children because they live in absolute conflict. For example, children learn sex education at school, which
is unacceptable in the family. Some words appear normal at school, but at home, they are unacceptable,
which creates a cultural division in the child”?. Another participant affirmed, "At school, children learn to
respect differences — the relationship between man and woman, homosexuals... — on the other hand, this

kind of discourse is unacceptable in the family.>"

All the participants agreed that "the most difficult integration is the cultural integration, because as
Muslims and Arabs, it is difficult for us to appropriate Spanish culture, and vice versa, they also cannot
appropriate ours. Therefore, integration throughout Europe must be based on multiculturalism". This
reflects that the emigrants, especially North Africans and Muslims with their culture, live in isolation, even
if they are visible in the host society.

3. Conclusion

The mosque and school are two institutions that seek to facilitate the integration of MRAs and their
children into the host society and the Moroccan immigrant community. (Eguren, 2018, pp. 514-531) To
accomplish this societal mission, some mosques have become Islamic centers that combine prayer with
other tasks such as education and the celebration of ceremonies. (Islamic Centers | Dawat-e-Islami Europe,
n.d.) The educational operation achieves two objectives: the first is learning the language and culture of
origin, and the second is creating an endogenous place for sharing, contact, and practice of the culture of
origin. (Finlay, 2017, pp. 785-805)

However, we have seen that different cultures live side by side in host societies, such as French society.
The children of Moroccan international emigrants learn different values in schools in their host countries,
which can shape their culture of origin and produce different Moroccan immigrant identities.

Finally, we can say that the preservation of Moroccan culture and identity abroad is a rather delicate and
very complex affair, which requires the intervention of different parts: the migrant, the family, the mosque,
the school, and the country of origin on one hand, and the host country and its people on the other hand.
(Mahieu, 2019)
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Abstract

The proliferation of artificial intelligence (Al) technologies has transformed academic research
practices across higher education institutions around the world. While Al-powered tools such as
large language models, neural machine translation systems, and automated writing assistants
offer significant opportunities for enhanced research productivity, they also pose complex ethical
and linguistic challenges. These issues are particularly acute in multilingual and postcolonial
academic contexts, where researchers are often required to navigate between multiple languages,
traditions, and knowledge systems. This study explores the ethical implications of Al-assisted
research in Algerian higher education and presents a context-sensitive framework for responsible
Al use in multilingual hypothesis-based research. Using a convergent mixed-methods approach,
this study examines the experience of 45 master students at the English department of Batna 2
University enrolled in a research methodology course. The results indicate that structured Al
ethics education significantly improves students’ ethical decision-making skills, awareness of
algorithmic bias, and their ability to engage critically with Al generated outputs. The study also
demonstrates that mainstream Al systems tend to favor Anglophone linguistic norms, which could
marginalize local epistemologies and multilingual scholarly practices. In response, this article
proposes the Algerian Al Ethics Triade: a framework based on the principles of Transparency,
Cultural Relevance, and Human Primacy. The framework offers practical recommendations for
researchers, educators, and policymakers who want to incorporate Al into academic research
without compromising integrity, linguistic diversity, and intellectual autonomy. The findings
contribute to emerging discussions on responsible Al governance and offer implications for
multilingual higher education systems across the Middle East and North Africa (MENA) region.

Keywords: artificial intelligence ethics, multilingual research, academic integrity, EFL
research, higher education. .
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1. Introduction

Artificial intelligence is evolving rapidly and has become an important component of academic life.
Al-powered applications are now used in universities around the world for activities such as literature
review, data analysis, proofreading, translation, and even writing papers. The emergence of advanced large
language models (LLMs) has accelerated this transformation by giving students and researchers the
opportunity to generate sophisticated language and process texts. Consequently, Al technologies
increasingly influence how people learn and share information, as well as how knowledge is produced,
communicated, and evaluated within academic communities.

Although these new developments offer considerable benefits, they also raise ethical issues related to
authorship, intellectual autonomy, and scientific integrity. Academic institutions have traditionally thought
that people are responsible for their work and ideas. Now that Al can generate text, synthesize information,
and influence the decision-making process, these assumptions are greatly challenged. This is why it has
become crucial for educators, researchers, and policymakers to determine how to integrate Al responsibly
without compromising fundamental academic values.

These concerns are especially important in multilingual and postcolonial settings. Most of the existing
discourse on Al ethics has emerged from North America and Europe, where English dominates academic
communication and technology is well established. However, these discussions often overlook the reality
of researchers working in linguistically diverse environments where access to resources is unequal and
contribution to global knowledge production can be limited. Therefore, new approaches are needed to
address the potential benefits and risks of Al-powered technologies in these specific settings.

Algeria provides a very interesting context for investigating these issues. The country's linguistic
landscape reflects a complex interaction among Modern Standard Arabic, Algerian Arabic (Darija),
Tamazight, French, and increasingly English. Researchers often use many of these languages in their
professional or academic routines. English is becoming the preferred language of international publication,
forcing scholars to conduct, write, and share their research in a language that is neither their mother tongue
nor the primary language they use in the academic environment.

In this situation, Al-powered tools offer practical solutions to linguistic barriers. Neural translation
systems can facilitate access to international data, automated writing assistants can improve language
accuracy, and generative Al platforms can support brainstorming and information synthesis. However,
these technologies may also reproduce linguistic hierarchies mainly because they were developed using
English-language corpora. They often privilege Anglophone rhetorical conventions and communicative
norms. This can be problematic for multilingual researchers who have to conform to dominant academic
paradigms at the expense of their local knowledge traditions, cultures, and modes of expression.

The implications of these new developments and the way they are changing research are not just
about language. Al systems can shape the formulation of research questions, influence theoretical framing,
and affect the interpretation of findings. Researchers who rely excessively on Al-generated outputs may
weaken their critical engagement with knowledge, hinder their intellectual autonomy, and eventually
undermine their scholarly originality. Furthermore, Al systems are difficult to understand, which
complicates the efforts to evaluate the reliability, validity, and bias of generated content. These concerns
are particularly relevant for graduate students who are still developing their research identities and
methodological competencies.
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This study addresses these challenges by examining how Al ethics education can support the
responsible integration of Al in multilingual academic research. This study investigates the experiences of
Master 02 EFL students at Batna 2 University, Algeria, and evaluates the impact of a structured educational
intervention designed to promote ethical awareness, critical Al literacy, and autonomous decision-making.

This paper is guided by three research questions:

- How does structured Al ethics education influence multilingual EFL students’ ethical awareness
of Al-assisted research?

- To what extent do students recognize and evaluate the algorithmic biases affecting multilingual
academic practices?

- What principles should guide the development of contextually relevant ethical frameworks for
Al-assisted research in higher education in Algeria?

By addressing these questions, the article informs an emerging body of literature on Al ethics in
higher education and responds to increasingly urgent calls for culturally responsive approaches to Al
governance. The study, while acknowledging that Al systems can be both threats and solutions, interacts
with alternative manifestations of a more systemic approach to responsible human-Al collaboration from
the perspective of transparency, critical reflection, and respect for linguistic diversity. Ultimately, this
article asserts that multilingual researchers must be positioned as guardians of truth: not only scholars
who can leverage technological innovation, but also protectors of epistemological veracity, authenticity,
and cultural richness in academic knowledge production.

2. Theoretical Framework

2.1. Artificial Intelligence and the Transformation of Academic Research

The use of Al in research represents one of the most significant transformations in higher education.
Recent advances in Al-powered technologies have expanded the range of work that can be partially
automated within scholarly tasks. Researchers are now using Al tools to find relevant literature, summarize
academic texts, assist with the organization of qualitative data, generate statistical outputs, and even write
different versions of their research papers, which changes completely the why researchers work. Surveys
conducted across multiple higher education systems indicate that the majority of graduate students now
regularly use Al tools in some phase of the research process—from literature review and data analysis to
writing and translation (Foltynek et al., 2023; Lund et al., 2023).

Proponents of Al-assisted research emphasize its ability to make research more efficient and
accessible. For multilingual scholars, Al technologies can reduce linguistic barriers that have limited
participation in international academic communities in the past. Automated translation systems help them
read papers in different languages, while writing assistants help researchers produce high-quality research
papers that fit international publishing standards. Such capabilities have the potential to make knowledge
production fairer by enabling broader participation in global scholarly discussions.

Nevertheless, the growing integration of Al raises concerns about academic expertise and intellectual
work. Several scholars have argued that generative Al changes conventional understandings of authorship
and originality because Al-generated content often comes from interactions that mix human and machine
contributions. Hosseini et al. (2023) argue that the use of LLMs, such as ChatGPT, in academic writing
raises fundamental questions about intellectual contribution, originality, and accountability. The question
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now is how researchers should ethically use these technologies in a way that ensures their responsibility for
the work they produce (Stokel-Walker & Van Noorden, 2023).

A central concern involves the reliability of Al-generated information. Unlike traditional search
engines, generative Al systems produce sentences based on what they think is right instead of providing
direct verified knowledge. Consequently, they may generate plausible but inaccurate statements, fabricate
references, or misrepresent complex theoretical arguments. Bender et al. (2021), in their influential analysis
of large language models, identified the phenomenon of stochastic parroting: LLMs generate fluent,
plausible-sounding text by statistically modeling the distribution of language in their training data without
any mechanism for grounding this text in real-world knowledge or logical reasoning.

Foltynek et al. (2023) note that the detection of Al-generated academic text remains technically
unreliable, creating enforcement challenges that have led some institutions to adopt blanket prohibitions on
Aluse, while others have moved toward disclosure-based governance models. Neither approach adequately
addresses the specific needs of multilingual researchers for whom Al tools may be genuinely necessary as
accessibility accommodations. Therefore, it is important to verify every Al-generated output throughout
the research process.

2.2. Algorithmic Bias and Epistemic inequality

One of the most frequently discussed Al system issues is algorithmic bias, which occurs when
technological systems systematically favor certain groups, perspectives, or forms of knowledge over others.
In language technologies, such biases often reflect inequalities present within training datasets, which affect
how Al systems work and the results they produce. The goal is to design Al technologies that promote
equality and fairness.

The use of English-language content within Al training data significantly affects multilingual
researchers (Bender et al., 2021; Hovy & Spruit, 2016). Because many Al systems are optimized using data
derived from English-speaking cultural settings, they often reproduce assumptions embedded within those
contexts. As a result, language structure, rhetorical conventions, and knowledge associated with minority
languages may not be well represented or understood. Canagarajah (2013) has documented this
phenomenon and calls it the Anglophone research monoculture: the tendency of mainstream academic
publishing and its associated gatekeeping mechanisms to treat Anglophone conventions as universal
scholarly standards rather than as one culturally specific tradition among many.

These considerations can lead to what scholars call epistemic injustice in the sense developed by
Fricker (2007): harm done to researchers as knowers, in their capacity to produce and have recognized
legitimate scholarly knowledge. Epistemic injustice occurs when individuals or communities are
disadvantaged because their knowledge is not valued or because institutional structures impede recognition
of their intellectual contributions. Within multilingual academic environments, Al systems may
accidentally reinforce epistemic inequalities by favoring dominant forms of knowledge production while
marginalizing alternative perspectives (Lillis & Curry, 2010).

For Algerian researchers, these concerns are particularly important. Academic communication often
involves switching between Arabic, French, and Tamazight, which systematically differ from Anglophone
norms. Each of these languages carries specific historical, cultural, and epistemological significance.
Tamazight, for instance, carries ideological implications that intersect with post-independence language
politics (Benrabah, 2007). When Al tools systematically encourage conformity to Anglophone norms, they
may diminish the visibility of locally grounded ways of knowing and communicating. Hovy and Spruit
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(2016) introduce the concept of social bias in NLP, identifying ways in which natural language processing
systems systematically disadvantage speakers of minority languages, non-standard dialects, and non-
Anglophone varieties. Consequently, talking about Al ethics in multilingual settings should not be limited
to technical considerations but should also address broader questions of linguistic justice and cultural
representation.

2.3. Research Ethics in Multilingual Academic Context

Research ethics has traditionally focused on principles such as informed consent, confidentiality, and
integrity. However, the rise of Al-assisted research necessitates an expansion of these frameworks to
encompass new ethical challenges associated with cultural considerations. This means that research ethics
frameworks that govern academic inquiry in Algerian and MENA university contexts cannot be read simply
as local instantiations of universal principles (Macfarlane, 2009). The main rules for research ethics in
English-speaking universities are rooted in post-World War II biomedical ethics, with their emphasis on
individual autonomy, informed consent, and risk minimization. These ethics reflect specific philosophical
traditions and institutional arrangements that do not map straightforwardly onto the collectivist social
orientations, relational epistemologies, and differently structured institutional environments characteristic
of many MENA research contexts (Hamdan, 2012).

In multilingual academic environments, these issues intersect with longstanding concerns regarding
linguistic inequality. Scholars working outside Anglophone contexts frequently encounter structural
barriers within international publishing systems (Curry & Lillis, 2004). The requirement to publish in
English often creates additional cognitive, financial, and professional burdens. Al tools may alleviate some
of these challenges; however, they can also deepen dependencies on technologies developed according to
external norms and priorities.

Lillis and Curry (2010) document the practices of what they call academic literacy brokers—
colleagues, editors, and commercial services who assist non-Anglophone scholars in producing
internationally publishable texts. The ethical evaluation of Al use therefore requires sensitivity to contextual
realities. What constitutes responsible Al use in a monolingual English-speaking institution may differ
substantially from what is appropriate in multilingual postcolonial contexts. Ethical frameworks must
acknowledge the complexities of language politics, cultural identity, and unequal participation in global
knowledge economies.

Moreover, graduate students represent a particularly important population for Al ethics education. As
emerging researchers, they simultaneously develop methodological competence, disciplinary expertise, and
professional identities. Their experiences with Al technologies are likely to shape future research practices
across academic fields. Flowerdew (2019) argues that non-Anglophone researchers face what he calls an
asymmetric world of academic publishing—one in which native English speakers enjoy systematic
advantages in peer review, editorial gatekeeping, and citation practices. Consequently, educational
interventions that promote critical Al literacy may have long-term implications for the integrity of scholarly
communities. An ethical framework for Al use in multilingual research must therefore simultaneously be a
pedagogical tool for developing individual researchers' ethical capacities and a critical lens for interrogating
the structural inequities that make Al tools both necessary and dangerous.
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2.4. Emerging Approaches to Al Ethics Education

The field of Al ethics education is young and rapidly evolving. Formative contributions by Jobin et
al. (2019), who conducted a systematic review of global Al ethics guidelines and identified convergent
principles, including transparency, justice, non-maleficence, responsibility, and privacy, provide a useful
starting point. Al literacy extends beyond technical understanding to include critical awareness of how Al
systems function, how they influence social practices, and how ethical considerations should inform their
deployment. However, as Hagendorff (2020) argues in a critical analysis of Al ethics guidelines, there is a
significant gap between the principles articulated in ethics frameworks and the actual behavior of Al
developers and users—what he calls the ethics washing problem: the production of ethical guidelines that
signal virtue without generating substantive accountability.

Educational approaches increasingly encourage students to evaluate Al outputs critically rather than
accepting them unreflectively. Long and Magerko (2020) proposed a competency-based model of Al
literacy that includes understanding what Al is and how it works, critically evaluating Al outputs, and
reflecting on the social and ethical implications of Al deployment. Selwyn (2022) extends this toward a
more explicitly critical and political orientation, arguing that Al education must address the power relations
and structural inequities that shape Al development and deployment, not merely the technical features of
Al systems.

However, much of the existing literature focuses on general educational settings and remains
grounded in Western institutional contexts. Research examining Al ethics education in multilingual and
postcolonial environments remains relatively limited. The present study responds to this gap by
investigating Al ethics education within the Algerian higher education context and proposing a framework
that integrates the principles of transparency, cultural relevance, and human-centered scholarly agency.
This study seeks to contribute to the development of ethical Al practices that support both technological
innovation and epistemic diversity.

3. Methodology

3.1 Research Design

This study employed a convergent parallel mixed-methods approach (Creswell & Plano Clark, 2018)
to investigate the effectiveness of a contextually adapted Al ethics intervention for multilingual EFL
researchers. This design was chosen because the study aimed to provide a comprehensive understanding of
how students negotiated the opportunities and challenges associated with Al-assisted research.

A pragmatist epistemological framework guided the study, prioritizing methodological choices suited
to the research questions rather than adherence to a single paradigmatic tradition. Quantitative data were
collected through pre- and post-intervention surveys designed to assess changes in ethical awareness and
decision making. Qualitative data were obtained through semi-structured interviews and classroom
observations to explore the participants’ perceptions, experiences, and evolving attitudes toward Al use in
research.

The intervention extended over a period of twelve weeks and was embedded within a Master's
Research Methodology course. Quantitative and qualitative datasets were analyzed independently before
being integrated during interpretation to identify areas of convergence, complementarity, and divergence.
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3.2 Participants and Setting

The participants were 45 Master 2 EFL students enrolled in the Research Methodology course at Batna 2
University, Algeria. The institution represents a suitable site for investigating Al ethics in multilingual
research because students routinely navigate Arabic, French, and English throughout their academic
activities.

The ages ranged from 22 to 27 years, and 64% of the participants were female. All participants had
completed at least three years of university-level English instruction and had prior experience with Al tools
for academic purposes, primarily translation and writing assistance.

Purposive sampling was employed because the selected cohort represented a population actively engaged
in academic research while simultaneously relying on Al technology to support English-language scholarly
writing. Participation was voluntary, and informed consent was obtained from all students before data
collection began.

3.3. Educational Intervention

The 12-week intervention replaced the standard research methodology course for the participants. The
program was designed around three foundational principles that later informed the development of the
Algerian Al Ethics Triad (see Section 5):

- Transparency in Al use
- Cultural Relevance of research tools and knowledge frameworks
- Human Primacy in research decision-making

These principles were operationalized through four main, interconnected pedagogical components:

Phase 01: Ethical Foundations (Week 1-3)
Ethical Awareness Workshops introduced students to fundamental concepts in Al ethics, including

algorithmic bias, epistemic autonomy, and authorship in Al-augmented research. These workshops drew
on Jobin et al.'s (2019) global principles review and Bender et al.'s (2021) limitation analysis adapted for
the Algerian EFL research context. Classroom discussions examined real-world examples of Al misuse in
academic contexts and encouraged critical reflection on responsible research practice.

Phase 2: Comparative Human—Al Inquiry (Weeks 4-6)
Comparative human—machine hypothesis testing required students to formulate research hypotheses

independently, then use Al tools to generate alternative or refined versions, followed by systematic
comparison and critical evaluation of the two. This component aimed to develop students' capacity to use
Al as a dialogic interlocutor rather than an authority. Through structured analysis, students evaluated the
strengths, limitations, and underlying assumptions embedded in both human-produced and Al-generated
outputs.

Phase 3: Bias Detection Workshops (Weeks 7-9)
During these workshops, students were engaged in structured exercises using local corpora designed to

identify instances of algorithmic bias. The students investigated how Al tools processed multilingual
academic texts. Particular attention was paid to identifying linguistic standardization practices and the
potential forms of cultural or epistemic bias.

Phase 4: Ethical Policy Development (Weeks 10-12)
Participants collaborated in groups to design institutional guidelines for the ethical use of Al in higher

education. This activity encouraged students to translate their theoretical knowledge into practical policy
recommendations.
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3.4. Data Collection Instruments
Three instruments were employed:

The Ethical Decision-Making in Al Research Survey (EDAIRS) consisted of 28 Likert-scale items
measuring four dimensions: Al literacy (understanding how Al tools work), ethical reasoning (applying
ethical principles to Al use scenarios), bias awareness (recognizing algorithmic bias in Al outputs), and
autonomy orientation (preference for human versus Al agency in research decisions). Items were rated on
a five-point Likert scale and validated through expert review (three specialists in Al ethics and two EFL
research methodology instructors) and pilot testing with a comparable student group. Internal consistency
was strong (Cronbach's a. = .87 pre-intervention, a = .89 post-intervention).

Semi-structured interviews were conducted with 18 participants who were purposively selected following
the intervention. The interviews lasted between 40 and 60 minutes and were conducted in the participants'
preferred language(s). Questions explored participants' experiences of the intervention, their evolving
understanding of Al ethics, their perceptions of algorithmic bias, and their intentions regarding Al use in
their own research. Interviews were audio-recorded, transcribed, and translated into English.

Classroom observations were collected across ten structured sessions that were distributed throughout the
intervention. Observations were conducted using an adapted version of the AI Ethics Education
Observation Protocol (AEEOP), documenting ethical reasoning episodes, critical engagement with Al
outputs, collaborative discussions, and students’ responses to the bias-detection activities.

3.5. Data Analysis

Quantitative data were analyzed using paired-samples 7-tests to determine statistically significant
differences between pre- and post-intervention scores. Effect sizes were calculated using Cohen’s d (Cohen,
1988). Qualitative data were analyzed using reflexive thematic analysis (Braun & Clarke, 2022), with
NVivo 14 software supporting the coding and theme development process. Integration of quantitative and
qualitative findings was achieved through joint-display analysis, allowing statistical findings and
qualitative themes to inform one another.
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Figure 01:Changes in Ethical Decision-Making Competence
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The results indicate statistically significant gains across all measured dimensions. The largest
improvement occurred in bias awareness, suggesting that the participants became considerably more
capable of recognizing how Al systems may privilege particular linguistic and epistemological norms.

These results are consistent with and extend prior findings on Al ethics education outcomes. Floridi
et al. (2021) and Selwyn (2022) have argued that structured educational interventions can significantly
improve students' capacity for critical ethical reasoning about Al, but evidence from multilingual, non-
Anglophone contexts has been limited. The magnitude of the effect sizes observed in the present study—
particularly on bias awareness—may reflect the heightened salience of algorithmic bias for students who
experience its effects directly in their own multilingual research practice, as opposed to studying it as an
abstract concept. This interpretation aligns with Mezirow's (1991) transformative learning theory, which
holds that learning is deepest when it disrupts and reorganizes existing meaning frameworks through
engagement with disorienting dilemmas—in this case, the discovery that the Al tools students had trusted
were systematically biased against their own linguistic practices.

Interview data revealed a substantial shift in students’ understanding of Al technologies. Prior to the
intervention, many participants viewed Al-generated outputs as objective and neutral. Following the
workshops, students reported increased awareness of the cultural assumptions embedded in Al systems.

Prior to the Intervention After the Intervention
(Perceived Al as Objective and Neutral ) (Increased Awareness of Hidden Bias)
Students largely viewed Al-generated ‘ Students recognized cultural assumptions
outputs as objective and neutral. and their impact on Al outputs. |

Al reflects
cultural and
linguistic biases.
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Figure 02: Students Understanding of Algorithmic Bias Pre and Post Intervention

Participants frequently identified instances in which Al tools modified rhetorical structures
originating from Arabic discourse traditions or removed culturally meaningful expressions from the text.

This theme suggests that ethical Al literacy involves not only understanding technological limitations
but also recognizing how technologies reflect broader social and linguistic power relations.

"I always thought Grammarly was just correcting my mistakes. After the workshop,
1 realized it was also correcting things that were not mistakes—it was correcting the
way I think, the way I organize ideas in Arabic, and pushing me toward a way of
writing that feels foreign to me." (Participant 12, translated from Algerian Arabic
and French)

This finding resonates powerfully with Canagarajah's (2013) analysis of Anglophone research
monoculture and Lillis and Curry's (2010) documentation of the invisible constraints imposed on
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multilingual scholars by Anglophone publishing conventions. It extends these analyses by demonstrating
that Al tools function as a new and particularly insidious vector for these constraints—insidious because
they present their interventions as objective, neutral corrections rather than as culturally situated judgments.

The classroom observation data corroborated the interview findings. During the bias detection
workshops, the students systematically identified Al-generated corrections that erased Arabic rhetorical
structures (particularly patterns of parallel elaboration and invocation of collective authority), replaced
Tamazight-inflected conceptual framings with Anglophone equivalents, and standardized French-Arabic
code-mixed formulations into monolingual English. These observations align with Hovy and Spruit's
(2016) theoretical analysis of social bias in Natural Language Processing (NLP) and with empirical work
by Blodgett et al. (2020), who demonstrate that NLP systems consistently perform worse on text from
African American Vernacular English speakers—a finding that extends, by implication, to other non-
dominant language varieties.

Before the intervention, participants also reported their extensive reliance on Al systems. 87% of
them used Al tools daily in their research activities, primarily for translation (DeepL), grammar correction
(Grammarly), and information synthesis (ChatGPT). Many students described accepting Al outputs with
minimal evaluation. After the intervention, students increasingly adopted verification practices such as
cross-checking references, comparing multiple Al outputs, consulting peer-reviewed sources, and
extensively revising Al-generated content.

Prior to the Intervention After the Intervention
(Dependence on Al Outputs) (Critical and Selective Engagement with Al)
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Figure 03: Changing Patterns of AI Use: From Dependence to. Critical Engagement

Rather than rejecting Al technologies altogether, participants developed more selective and reflective
usage strategies. Post-intervention interviews revealed a consistent pattern of what might be called
calibrated appropriation: students described retaining Al tool use for tasks where the tools' affordances
clearly outweighed their risks (e.g., checking specific grammatical constructions in English), while
withdrawing Al involvement from higher-stakes epistemic activities (e.g., formulating research hypotheses,
interpreting data, and drawing theoretical conclusions). This pattern aligns with Long and Magerko (2020)
identification of evaluative Al literacy—the capacity to assess when Al tool use is appropriate, beneficial,
and ethically acceptable.
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The concept of calibrated appropriation also resonates with Luckin's (2018) argument for what she
calls intelligent book—a model of human-Al collaboration in which Al systems function as cognitive
scaffolds that support and extend human intelligence rather than replacing it. The present findings suggest
that structured ethical education can move student researchers from patterns of uncritical AI dependence
toward more sophisticated human-Al collaboration practices—a transition that benefits both their research
quality and their development as autonomous scholars.

The question of authorship emerged as one of the most frequently discussed ethical concerns, which
71% of the participants described as extensive Al involvement in the research and writing process.

"When I read back a paragraph that I wrote with a lot of Al help, I sometimes cannot
tell which ideas are mine and which came from the machine. It feels like my voice
has been diluted. How do I put my name on something that is partly not mine?"
(Participant 23, translated from Algerian Arabic)

Many participants expressed uncertainty regarding the ownership of Al-assisted writing. Students
described situations in which Al-generated text appeared academically sophisticated yet felt disconnected
from their own intellectual voice. Participants repeatedly emphasized the importance of maintaining
intellectual ownership of ideas while using Al as a support tool rather than a substitute for critical thinking.
This concern extended beyond plagiarism to broader questions of scholarly identity. This finding connects
to Norton's (2013) concept of identity investment in language learning and to Archer's (2007) sociological
analysis of inner conversation as the mechanism through which individuals develop and maintain their
sense of agency and identity. If Al tools interrupt or colonize the inner conversation through which
researchers develop and refine their ideas, the result may be a form of cognitive and epistemic alienation
that goes beyond the scope of conventional academic integrity frameworks. Addressing this concern
requires not only disclosure policies but pedagogical interventions that help researchers develop and protect
their capacity for autonomous intellectual engagement—precisely the goal of the Algerian Al Ethics Triad
framework.

The final theme involved participants’ preference for collaborative, rather than replacement-oriented,
models of Al use.

Before the Intervention After the Intervention
Replacement-Oriented Views y Partnership-Oriented Views

Students increasingly viewed Al as a collaborative partner in the academic process.
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Figure 04: Emergence of Human-AI Partnership Models
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The interview and observation data consistently pointed towards a mode of Al use in which human
judgment remains primary and Al assistance is systematically subordinated to human intellectual agency.
This concept, which emerged inductively from the qualitative data, closely maps onto theoretical
formulations of human-centered Al (Shneiderman, 2022) and reflects a sophisticated ethical position that
neither rejects Al tools nor uncritically embraces them. Students increasingly conceptualized Al as a
research assistant, a language support tool, a brainstorming partner, and a critical dialogue partner.
However, they consistently emphasized the importance of maintaining personal research journals that
documented their thinking process independently of Al tools; using Al outputs as a starting point for critical
engagement rather than an endpoint for acceptance; regularly submitting Al-generated text to peers for
evaluation of cultural and epistemic authenticity; and developing personal ethical checklists for Al use that
went beyond institutional requirements. These practices represent a form of what Floridi et al. (2021) call
value-sensitive design applied at the individual level—the proactive integration of ethical values into
technology use through deliberate practice and reflective habit, which reflects a growing commitment to
responsible human-AlI collaboration rather than technological dependence.

5. The Algerian Al Ethics Triad

The findings of this study support the development of a contextually grounded framework for ethical Al
use in multilingual academic environments. Existing Al ethics guidelines provide valuable general
principles; however, many remain insufficiently responsive to the linguistic, cultural, and epistemological
realities of researchers working in multilingual postcolonial contexts. The Algerian Al Ethics Triad was
developed to address this gap by integrating global ethical principles with the specific challenges
experienced by Al use in multilingual hypothesis-driven research. The framework is organized around three
interdependent principles:

Transparency refers to the explicit disclosure and documentation of Al use throughout the research
process. Rather than merely indicating that Al tools were used, researchers should clearly identify which
Al systems were employed; the purpose of their use; the stages of the research process affected; and the
extent to which outputs were modified by the researcher. The Transparency principle aligns with the
convergent theme of transparency identified by Jobin et al. (2019) in their global review of Al ethics
guidelines and with the disclosure recommendations advanced by Hosseini et al. (2023) in response to the
ChatGPT authorship challenge. Its distinctive contribution in the Algerian context is the emphasis on
transparency not only about the fact of Al use but about the evaluative process through which researchers
maintain intellectual sovereignty over Al-assisted work—a dimension of transparency that is particularly
important when Al tools are systematically biased against researchers' own linguistic and cultural
frameworks.

Cultural Relevance emphasizes that Al systems should be evaluated not only according to technical
performance but also according to their capacity to respect linguistic diversity and local knowledge
traditions. This principle operationalizes what Fricker (2007) calls the value of epistemic justice—the
recognition that researchers from non-Anglophone traditions have legitimate claims to produce scholarship
within their own knowledge frameworks, not merely as imperfect approximations of Anglophone norms.
Cultural Relevance therefore requires researchers to critically evaluate whether Al outputs preserve local
meanings, respect multilingual discourse practices, represent culturally grounded knowledge accurately,
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and avoid imposing external epistemological norms. By doing so, institutions can contribute to greater
epistemic justice and protect intellectual diversity within academic research.

Human Primacy constitutes the central pillar of the framework. While Al technologies can assist with
information processing, language support, and idea generation, responsibility for scholarly reasoning must
remain fundamentally human. Human Primacy aligns with Shneiderman's (2022) concept of human-
centered Al and with Luckin's (2018) vision of Al as intelligent scaffolding that supports human learning
and cognition. Its implementation in pedagogical contexts involves comparative human-machine
hypothesis testing exercises, which cultivate students' ability to use Al as a dialogic interlocutor rather than
an authority to be followed. Research involves interpretation, judgment, creativity, and ethical
responsibility. These dimensions cannot be delegated entirely to algorithmic systems. Universities should
design assessment practices that reward critical thinking rather than merely polished outputs.

1. TRANSPARENCY

Explicit disclosure and documentation
of Al use throughout the research process.

vl
HUMAN
PRIMACY po >
@Q \/
"

2. CULTURAL RELEVANCE 3. HUMAN PRIMACY
Al systems should respect linguistic Human judgment, responsibility and ethical
diversity and local knowledge traditions. accountability remain central.

Figure 05: The Algerian Al Ethics Triad
6. Recommendations and pedagogical implications

The findings underscore the need to integrate Al ethics as a core component of graduate research
methodology curricula. Rather than responding reactively to the growing use of Al, universities should
adopt proactive educational approaches that develop students' competencies in ethical decision-making,
algorithmic bias awareness, Al literacy, academic integrity, and responsible human—Al collaboration.
Importantly, Al ethics education should be contextualized to local linguistic, cultural, and academic realities
instead of relying exclusively on frameworks developed in Anglophone contexts.

This study also highlights the importance of institutional policies that promote responsible Al use
rather than restrictive or surveillance-based approaches. Higher education institutions should establish clear
governance frameworks that include mandatory Al disclosure, guidelines for acceptable Al use, training
for students and teachers, procedures for verifying Al-assisted work, and measures to protect multilingual
scholarly practices. Such policies would align Algeria with emerging international discussions on Al
governance and linguistic equity. The UNESCO Recommendation on the Ethics of Artificial Intelligence
(UNESCO, 2021), adopted by all member states, including Algeria, includes explicit provisions for
protecting cultural diversity and linguistic rights in Al systems.
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Finally, although the proposed Algerian Al Ethics Triad was developed within the Algerian higher
education context, its principles have broader relevance for multilingual universities across the Middle East
and North Africa (MENA). Given the region's shared characteristics, including linguistic diversity,
postcolonial educational traditions, increasing international publication demands, and rapid Al adoption.
The framework offers a contextually grounded model for ethical Al governance. As such, it provides a
foundation for developing culturally responsive policies and educational practices that support innovation
while preserving academic integrity and intellectual diversity.

7. Conclusion

Artificial intelligence is rapidly transforming the landscape of academic research. While these
technologies offer unprecedented opportunities to improve efficiency, accessibility, and scholarly
productivity, they also introduce significant ethical challenges that require careful consideration.

This study demonstrates that structured Al ethics education can substantially enhance multilingual EFL
students’ ethical decision-making abilities, awareness of algorithmic bias, and commitment to intellectual
autonomy. The findings further reveal that Al technologies are not neutral tools but sociotechnical systems
shaped by particular linguistic, cultural, and epistemological assumptions.

In response to these challenges, this study proposed the Algerian Al Ethics Triad, a framework built
upon the principles of transparency, cultural relevance, and human primacy. The framework offers a
practical model for responsible Al integration within multilingual academic environments and provides
guidance for educators, researchers, institutions, and policymakers.

The present study has several limitations that should be acknowledged. The single-site, single-
instructor design limits generalizability, and the relatively short duration of the intervention (12 weeks)
may not capture the full extent of attitudinal and behavioral change that longer-term engagement with Al
ethics education could produce. Future research should employ multi-site designs, include longitudinal
follow-up measures, and investigate the organizational and policy conditions that support or hinder the
implementation of Al ethics frameworks in diverse MENA institutional contexts.

Future studies should explore several important areas, such as teachers perspectives towards ethical Al
integration within research training, the effectiveness of institutional Al governance policies, or the
longitudinal effect of the investigation to examine whether the gain in ethical awareness persists beyond
the immediate intervention period.

Therefore, the challenge for contemporary academia is not whether Al should be used but how it can
be used responsibly while safeguarding the diversity, authenticity, and integrity of scholarly inquiry.

Democratic Arab Center GmbH

For Strategic, Political & Economic Studies Berlin / Germany




Journal Of Afro-Asian Studies / Issue number 30
ISSN 2628-6475 M August 2026

References

Archer, M. S. (2007). Making our way through the world: Human reflexivity and social mobility.
Cambridge University Press.

Bender, E. M., Gebru, T., McMillan-Major, A., & Shmitchell, S. (2021). On the dangers of stochastic
parrots: Can language models be too big? In Proceedings of the 2021 ACM Conference on Fairness,
Accountability, and Transparency (pp. 610—623). ACM. https://doi.org/10.1145/3442188.3445922
Benrabah, M. (2007). Language-in-education planning in Algeria: Historical development and current
issues. Language Policy, 6(2), 225-252. https://doi.org/10.1007/s10993-007-9046-7

Blodgett, S. L., Barocas, S., Daumé¢, H., & Wallach, H. (2020). Language (technology) is power: A
critical survey of "bias" in NLP. In Proceedings of the 58th Annual Meeting of the Association for
Computational Linguistics (pp. 5454-5476). ACL. https://doi.org/10.18653/v1/2020.acl-main.485
Braun, V., & Clarke, V. (2022). Thematic analysis: A practical guide. SAGE Publications.

Brislin, R. W. (1970). Back-translation for cross-cultural research. Journal of Cross-Cultural
Psychology, 1(3), 185-216. https://doi.org/10.1177/135910457000100301

Canagarajah, S. (2013). Translingual practice: Global Englishes and cosmopolitan relations. Routledge.
Cohen, J. (1988). Statistical power analysis for the behavioral sciences (2nd ed.). Lawrence Erlbaum
Associates.

Creswell, J. W., & Plano Clark, V. L. (2018). Designing and conducting mixed methods research (3rd
ed.). SAGE Publications.

Curry, M. J., & Lillis, T. (2004). Multilingual scholars and the imperative to publish in English:
Negotiating  interests, demands, and rewards. TESOL Quarterly, 38(4), 663-688.
https://doi.org/10.2307/3588284

Floridi, L., Cowls, J., King, T. C., & Taddeo, M. (2021). How to design Al for social good: Seven
essential factors. Science and Engineering Ethics, 26(3), 1771-1796. https://doi.org/10.1007/s11948-
020-00213-5

Flowerdew, J. (2019). The linguistic disadvantage of scholars who write in English as an additional
language: Myth or reality. Language Teaching, 52(2), 249-260.
https://doi.org/10.1017/S026144481900004 1

Foltynek, T., Bjelobaba, S., Glendinning, I., Khan, Z. R., Santos, R., Pavletic, P., & Kravjar, J. (2023).
ENAI recommendations on the ethical use of artificial intelligence in education. International Journal
for Educational Integrity, 19(1), 12. https://doi.org/10.1007/s40979-023-00133-4

Fricker, M. (2007). Epistemic injustice: Power and the ethics of knowing. Oxford University Press.
Guetterman, T. C., Fetters, M. D., & Creswell, J. W. (2015). Integrating quantitative and qualitative
results in health science mixed methods research through joint displays. Annals of Family Medicine,
13(6), 554-561. https://doi.org/10.1370/afm.1865

Hagendorft, T. (2020). The ethics of Al ethics: An evaluation of guidelines. Minds and Machines, 30(1),
99-120. https://doi.org/10.1007/s11023-020-09517-8

Hamdan, A. K. (2012). Reflexivity of discomfort in insider-outsider educational research. McGill
Journal of Education, 47(3), 377-404. https://doi.org/10.7202/1014860ar

Hosseini, M., Rasmussen, L. M., & Resnik, D. B. (2023). Using Al to write scholarly publications.
Accountability in Research, 30(6), 1-8. https://doi.org/10.1080/08989621.2023.2168535

Hovy, D., & Spruit, S. L. (2016). The social impact of natural language processing. In Proceedings of
the 54th Annual Meeting of the Association for Computational Linguistics (pp. 591-598). ACL.
https://doi.org/10.18653/v1/P16-2096

éﬁs Democratic Arab Center GmbH

For Strategic, Political & Economic Studies Berlin / Germany




Journal Of Afro-Asian Studies A/K Issue number 30

ISSN 2628-6475 August 2026

A T Sien

Hyland, K. (2005). Metadiscourse: Exploring interaction in writing. Continuum.

Jobin, A., Ienca, M., & Vayena, E. (2019). The global landscape of Al ethics guidelines. Nature Machine
Intelligence, 1(9), 389-399. https://doi.org/10.1038/s42256-019-0088-2

Lillis, T., & Curry, M. J. (2010). Academic writing in a global context: The politics and practices of
publishing in English. Routledge.

Long, D., & Magerko, B. (2020). What is Al literacy? Competencies and design considerations. In
Proceedings of the 2020 CHI Conference on Human Factors in Computing Systems (pp. 1-16). ACM.
https://doi.org/10.1145/3313831.3376727

Luckin, R. (2018). Machine learning and human intelligence: The future of education for the 21st
century. UCL IOE Press.

Macfarlane, B. (2009). Researching with integrity: The ethics of academic enquiry. Routledge.
Mezirow, J. (1991). Transformative dimensions of adult learning. Jossey-Bass.

Norton, B. (2013). Identity and language learning: Extending the conversation (2nd ed.). Multilingual
Matters.

Patton, M. Q. (2015). Qualitative research & evaluation methods (4th ed.). SAGE Publications.
Selwyn, N. (2022). The future of Al and education: Some cautionary notes. European Journal of
Education, 57(4), 620-631. https://doi.org/10.1111/ejed.12532

Shneiderman, B. (2022). Human-centered Al. Oxford University Press.

Stokel-Walker, C., & Van Noorden, R. (2023). What ChatGPT and generative Al mean for science.
Nature, 614(7947), 214-216. https://doi.org/10.1038/d41586-023-00340-6

Tashakkori, A., & Teddlie, C. (Eds.). (2010). SAGE handbook of mixed methods in social and
behavioral research (2nd ed.). SAGE Publications.

UNESCO. (2021). Recommendations on the ethics of artificial intelligence. United Nations Educational,
Scientific, and Cultural Organization. https://unesdoc.unesco.org/ark:/48223/pf0000381137

Weidinger, L., Mellor, J., Rauh, M., Griffin, C., Uesato, J., Huang, P.-S., Cheng, M., Glaese, M., Balle,
B., Kasirzadeh, A., Kenton, Z., Brown, S., Hawkins, W., Stepleton, T., Biles, C., Birhane, A., Haas, J.,
Rimell, L., Hendricks, L. A., ... Gabriel, 1. (2021). Ethical and social risks of harm from language
models. arXiv. https://arxiv.org/abs/2112.04359

é&; Democratic Arab Center GmbH

For Strategic, Political & Economic Studies Berlin / Germany




Journal Of Afro-Asian Studies . Issue number 30
ISSN 2628-6475 M August 2026

A T Sien

Towards AI-Supported Research Design in Education: Simulating
Experimental Conditions in Humanities

Asma HOUICHI

Teacher Training College of Bouzareah, Algiers, Algeria
Email : asma.houichi@ensb.dz

Received Accepted Published

08/08/2026 20/08/2026 31/08/2026

DOl:https://doi.org/10.63939/JAAS.2026-Vol9.N30.78-91

Houichi, A. (2026). Towards Al-supported research design in education: Simulating experimental
conditions in humanities. Afro-Asian Studies, 9(30), 78-91. https://doi.org/10.63939/JAAS.2026-
Vo019.N30.78-91

Abstract

Recent developments in artificial intelligence (Al) have introduced innovative possibilities for enhancing
research methodology in education and the humanities. This study proposes an Al-based simulation model
for educational experiments, where experimental conditions are virtually constructed and tested before
being implemented in the real world. The main objective is to explore how Al tools can support researchers
in designing more efficient, valid, and reliable experimental studies in EFL contexts. The proposed model
replaces traditional pre-experimental preparation with a virtual experimental environment supported by
multiple Al systems. First, the simulation of participants is achieved through agent-based modeling tools
such as NetLogo, which allows the creation of virtual student profiles with varying cognitive, motivational,
and emotional intelligence characteristics. These Al-generated agents replicate learner diversity, enabling
researchers to observe potential behavioral patterns under different instructional conditions. Second, the
simulation of teaching conditions and instructional interventions is supported by platforms such as
AnyLogic, which enables the modeling of complex classroom environments and pedagogical scenarios.
Through this system, different teaching strategies focusing on the development of emotional intelligence,
such as emotion recognition tasks, reflective activities, and Al-assisted emotional awareness training, can
be tested in a controlled virtual space, allowing researchers to manipulate variables and examine
interaction patterns between learners and instructional designs. Third, the simulation of research
outcomes and predictive analysis is conducted using machine learning and statistical environments such
as Google Colab (Python), where predictive models estimate learner autonomy, engagement, and
performance levels based on simulated data. These predictions help researchers anticipate potential
results and refine their experimental design before conducting actual fieldwork. The integration of these
tools creates a structured Al-supported simulation framework that enhances methodological decision-
making, reduces experimental limitations, and improves research validity. The study concludes that Al-
based simulation does not replace empirical experimentation but serves as a powerful preparatory stage
that strengthens the design and rigor of educational research.

Keywords: Artificial Intelligence in Education, Experimental Design, Simulation-Based
Research, Human Sciences.
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1. Introduction

Artificial intelligence (Al) has emerged as one of the most transformative technologies of the 21st century,
reshaping sectors such as healthcare, business, engineering, and education. In educational contexts, Al
supports teaching, learning, assessment, and decision-making through technologies, including machine
learning, intelligent tutoring systems, learning analytics, and natural language processing (Luckin et al.,
2016; Russell & Norvig, 2021). These innovations have enhanced personalized learning, learner
engagement, and instructional effectiveness, positioning Al not only as a pedagogical tool but also as a
catalyst for advancing educational research (Holmes et al., 2019).

Educational research has traditionally relied on empirical experimentation to evaluate instructional
interventions and establish causal relationships between variables (Creswell & Creswell, 2018). However,
experimental studies often face methodological challenges related to participant recruitment, ethical
considerations, financial constraints, and the difficulty of controlling multiple variables, particularly in
English as a Foreign Language (EFL) contexts, where learner outcomes are shaped by cognitive, emotional,
motivational, and social factors (Cohen et al., 2018; Dornyei & Ryan, 2015).

Recent advances in computational technologies have promoted the use of simulations for modeling real-
world systems and predicting outcomes under controlled conditions (Banks et al., 2010). Combined with
agent-based modeling, predictive analytics, and large language models (LLMs), Al-supported simulation
enables virtual agents to demonstrate adaptive reasoning and realistic interactions, expanding their potential
for modeling complex educational systems and supporting innovative research methodologies (Bonabeau,
2002; Gao et al., 2024).

Despite these developments, the use of Al-supported simulation as a preparatory research design tool
remains largely unexplored in educational and humanities research. Existing studies have primarily
examined Al as a teaching and learning technology and simulation as an instructional environment (Holmes
et al., 2022; Zawacki-Richter et al., 2019). More recent research has explored Al-enhanced agent-based
modeling and computational educational research to simulate educational systems and learner interactions
(Gao et al., 2024; Vuli¢ et al., 2024). However, comparatively little attention has been devoted to employing
Al-supported simulation as a methodological framework for designing, testing, and refining educational
experiments before empirical implementation. As a result, researchers often move directly from theoretical
planning to empirical experimentation without first evaluating the feasibility and effectiveness of their
proposed designs. As a result, researchers often move directly from theoretical planning to empirical
experimentation without first evaluating the feasibility and effectiveness of their proposed designs.

This methodological gap is particularly relevant in EFL research involving complex constructs, such as
emotional intelligence. Emotional intelligence influences learner motivation, communication, emotional
regulation, classroom participation, and academic achievement (Mayer et al., 2016; Gkonou et al., 2021).
However, interventions targeting emotional intelligence are difficult to design and assess because emotional
processes are dynamic and context-dependent.

To address this challenge, the present study proposes an Al-supported simulation framework that integrates
NetLogo for agent-based modeling, AnyLogic for classroom simulation, and Google Colab for predictive
analytics. The framework enables researchers to simulate learner populations, instructional interventions,
and potential outcomes before conducting real-world experiments. By reconceptualizing Al as a
methodological collaborator rather than solely a teaching tool, this study aims to enhance research design,
improve validity and reliability, and reduce methodological, financial, and ethical constraints. Accordingly,
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it addresses three questions: How can Al support the design of educational experimental research? To what
extent can digital simulation represent real educational environments? And how can Al-based simulation
models improve the validity and reliability of educational research outcomes?

2. Literature review

2.1. General Background on Artificial Intelligence in Educational Research

Artificial intelligence (AI) has become a transformative technology across numerous sectors, including
education. Defined as systems capable of performing tasks that typically require human intelligence, such
as learning, reasoning, and decision-making, Al has advanced considerably through developments in
machine learning, natural language processing, and predictive analytics (Russell & Norvig, 2021). Within
education, Al has evolved from simple computer-assisted instruction to supporting personalized learning,
intelligent tutoring systems, learning analytics, and automated assessment (Luckin et al., 2016; Holmes et
al., 2019). More recently, generative Al has expanded these applications by assisting with content creation,
automated feedback, and academic research (Kasneci et al., 2023).

Beyond teaching and learning, Al is increasingly being integrated into computational modeling and
scientific research. The combination of large language models (LLMs) with agent-based modeling has
enabled Al agents to simulate human reasoning, communication, and adaptive behavior more realistically
than traditional rule-based systems (Gao et al., 2024). Consequently, Al has evolved from a pedagogical
technology into a methodological resource that can support the design and evaluation of complex
educational systems. This transformation is equally evident in the Digital Humanities, where computational
tools have enriched disciplines such as linguistics, translation studies, literature, and cultural studies,
expanding opportunities for data-driven research and knowledge production (Berry, 2012).

2.2. The Evolution of Research Methodologies in the Humanities

Research methodologies in the humanities have evolved from predominantly qualitative and interpretive
approaches toward increasingly interdisciplinary and computational paradigms. Traditional methods,
including textual analysis, historical inquiry, and critical interpretation, remain fundamental to humanities
research (Denzin & Lincoln, 2018). However, the influence of the social sciences has introduced empirical
methodologies such as surveys, interviews, and statistical analyses, particularly within education and
applied linguistics (Creswell & Creswell, 2018).

The emergence of Digital Humanities has further accelerated methodological innovation by enabling
researchers to analyze extensive textual, linguistic, and cultural datasets through computational techniques
(Burdick et al., 2016). More recently, Al has strengthened this transition by facilitating pattern recognition,
automating analytical tasks, and generating predictive insights, thereby promoting interdisciplinary and
data-driven research (Blei & Smyth, 2017). Building on these developments, computational educational
research conceptualizes educational environments as complex adaptive systems in which learners, teachers,
and contextual variables interact dynamically. Through multilevel agent-based modeling, researchers can
investigate these interactions across multiple levels, providing deeper insights into educational processes
and strengthening evidence-informed research design (Vuli¢ et al., 2024).
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2.3. The Role of Simulation in Educational Experimental Studies

Simulation has become an important methodological approach for examining complex systems and
predicting outcomes under controlled conditions. By creating virtual representations of real-world
environments, simulation enables researchers to test hypotheses, evaluate alternative scenarios, and reduce
the costs and risks associated with empirical experimentation (Banks et al., 2010). Its successful application
in engineering, healthcare, and economics has encouraged its increasing adoption in educational research
(Aldrich, 2009).

One of the most significant advances in simulation research is agent-based modeling (ABM), which enables
the creation of virtual agents representing learners with diverse cognitive, motivational, and emotional
characteristics (Bonabeau, 2002). When combined with predictive analytics and machine learning, these
models provide valuable insights into learner behavior and potential research outcomes before field
implementation (Géron, 2022). Recent developments integrating LLMs with agent-based systems have
further enhanced simulation realism by enabling Al agents to demonstrate autonomous reasoning, adaptive
decision-making, and context-aware interactions (Gao et al., 2024).

These developments are particularly valuable in EFL research, where variables such as motivation,
emotional intelligence, learner engagement and autonomy are difficult to control experimentally. Al-
supported simulations offer researchers a preparatory stage for refining instructional interventions,
anticipating methodological challenges, and strengthening experimental validity and reliability. Extending
recent advances in Al-enhanced agent-based modeling, this study proposes a framework that employs
computational simulation not merely to model educational systems but to optimize the design of educational
experiments before empirical implementation.

3. Methodology

3.1 Research Type

This study employs a theoretical and applied simulation-based research design. It is theoretical because it
proposes an Al-supported framework for educational experimentation and applied because it demonstrates
the use of Al tools, such as NetLogo, AnyLogic, and Google Colab, in research design. The study uses
simulation to model learners, instructional conditions, and potential outcomes in a virtual environment,
enabling researchers to test and refine experimental designs before conducting real-world studies.

3.2.Proposed Research Model

This study adopts an Al-supported experimental design framework that enables virtual testing and
refinement of educational interventions before their implementation in real-world settings. The framework
integrates agent-based modeling, classroom simulation, and predictive analytics to create a controlled
virtual environment in which learner characteristics, instructional conditions, and potential research
outcomes can be simulated and analyzed. By allowing researchers to examine different experimental
scenarios prior to fieldwork, the framework supports more informed methodological decision-making and
helps identify potential limitations in research design (Banks et al., 2010). Drawing on advances in artificial
intelligence and simulation technologies, this approach aims to enhance the validity, reliability, and
efficiency of educational experiments while reducing the practical and ethical constraints associated with
traditional experimentation (Holmes et al., 2022; Gilbert & Troitzsch, 2005).
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Case Scenario: An EFL researcher wishes to investigate whether an Al-assisted emotional intelligence
training program improves university students' speaking performance, learner engagement, and autonomy
over an eight-week intervention.

Emotional intelligence was selected as the focus of the illustrative case scenario because it represents one
of the most complex constructs in EFL research, encompassing interacting cognitive, affective,
motivational, and social dimensions that are difficult to control and evaluate using conventional
experimental designs (Mayer et al., 2016; Gkonou et al., 2021). Its multidimensional nature makes it
particularly suitable for demonstrating how Al-supported simulations can model learner diversity,
instructional interventions, and potential research outcomes before empirical implementation.

This illustrative case scenario serves as a proof of concept to demonstrate the practical application of the
proposed Al-supported simulation framework. Rather than reporting empirical findings, it provides a
methodological example of how the framework can be implemented to simulate participants, instructional
environments, and predicted research outcomes before conducting real-world experiments. The use of
illustrative scenarios is a recognized approach in conceptual and methodological research, as it enables
researchers to explain, validate, and operationalize proposed frameworks through realistic applications,
while laying the foundation for future empirical investigations (Jaakkola, 2020; Gregor & Hevner, 2013).

3.3.Components of the Model

The proposed Al-supported simulation framework consists of three interconnected components that
collectively replicate the main stages of an educational experiment in a virtual environment. The first
component focuses on simulating participants by creating virtual learner profiles with diverse cognitive,
motivational, and emotional traits. The second component simulates instructional environments, allowing
different teaching strategies and classroom conditions to be modeled and tested. The third component
employs machine learning techniques to predict potential research outcomes based on simulated data.
Together, these components provide researchers with a systematic framework for evaluating and refining
experimental designs before real-world implementation, thereby enhancing their methodological rigor,
validity, and reliability (Banks et al., 2010; Holmes et al., 2022).

3.3.1. Simulation of Participants

Instead of immediately recruiting students, the researcher first created a virtual cohort of learners using
NetLogo. Suppose that the planned experiment involves 120 first-year Algerian EFL students. The model
generated 120 virtual agents representing these learners. Each agent is assigned attributes based on values
commonly reported in EFL research, such as

- English proficiency (A2-B2)

- Motivation (low, medium, high)
- Emotional intelligence score

- Speaking anxiety

- Learning autonomy

- Attendance probability
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Table 1. Illustrative Profiles of AI-Generated Virtual Learners in the NetLogo Simulation

Agent Proficiency Motivation El Anxiety
Student 1 B1 High 85 Low
Student 2 A2 Low 46 High
Student 3 B2 Medium 71 Moderate

Simulation allows virtual learners to interact according to predefined behavioral rules. Highly motivated
learners may participate more frequently in classroom discussions, whereas learners with higher anxiety
may avoid speaking tasks. These behavioral rules enable the researcher to examine whether the planned
sample is sufficiently heterogeneous and whether participant characteristics are likely to influence the
intervention (Bonabeau, 2002).

YYY' NetLogo Products Documentation Learn Community About

> Powerful yet easy-to-learn environment for agent-

» N et Log o based modeling in both research and education.
g i
) Simulate, Explore, Understand

100% Free
4

Understanding Emergence Scientific Research Learning Teaching Intuitive Code

Netlogo is designed to model emergent phenomena in which large-scale patterns arise from the interactions of many

individuals.

Figure 1. NetLogo Platform for Agent-Based Simulation of Virtual Learners

3.3.2. Simulation of Instructional Environments

The second stage focuses on modeling the classroom using AnyLogic. The researcher created two virtual
classes:

- Experimental group

- Control group

Both classes received identical English lessons over eight simulated weeks.

However, only the experimental group received emotional intelligence activities, such as:

- Al-supported emotion recognition exercises

- Reflective digital journals

- Peer-feedback discussions

- Self-regulation prompts generated by Al.

- Collaborative speaking tasks were also included.
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AnyLogic simulates classroom interactions, including:
- Absenteeism,
- Participation rates,
- Teacher feedback,
- Group dynamics,
- Classroom engagement.
Researchers can modify variables such as class size, teaching pace, or activity frequency to determine which

instructional design is most likely to produce positive outcomes before implementing the real experiment
(Borshchev, 2013).

%ﬂnyloglc INDUSTRIES PRODUCT PURCHASE RESOURCES COMPANY ( L ) @

AnyLogic Simulation Software

Make intelligent decisions

AnyLogic is the leading simulation modeling software for business applications,
utilized worldwide by over 40% of Fortune 100 companies. AnyLogic simulation
models enable analysts, engineers, and managers to gain deeper insights and
optimize complex systems and processes across a wide range of industries.

TRY ANYLOGIC (' WATCHINTROVIDEO )

A |

Figure 2. AnyLogic Platform for Simulating Instructional Environments

3.3.3. Predictive Analysis of Outcomes

The simulated data generated from NetLogo and AnyLogic are exported to Google Colab, where
machine learning algorithms estimate possible research outcomes. For example, a random forest model
may predict that:

NOTE: The numerical values presented in this section are illustrative simulation outputs intended to
demonstrate the predictive capabilities of the proposed Al-supported framework. These are not empirical
findings derived from real participants.

Table 2. Illustrative Predictive Outcomes Generated by the AI-Supported Simulation Framework

Variable Predicted Change
Speaking performance +16%
Emotional intelligence +18%

Learner engagement +21%
Learning autonomy +14%
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Feature importance analysis further indicated that emotional intelligence and learner motivation were
the strongest predictors of speaking improvement, whereas attendance had a smaller effect.

These predictions were not considered empirical findings. Rather, they help researchers identify
potential weaknesses in the experimental design. If the model predicts minimal improvement under certain
conditions (e.g., low attendance or insufficient intervention duration), the researcher can revise the design
before recruiting the participants. This iterative process enhances the efficiency, validity, and reliability of
the planned study while reducing unnecessary costs and ethical risks associated with ineffective
interventions (Banks et al., 2010; Géron, 2022).
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Figure 3. Google Colab Environment for Predictive Learning Analytics and Machine Learning

3.4 Analytical Tools

The proposed framework employs three complementary analytical tools to support the virtual design and
evaluation of educational experiments.

e Computational Modeling: Agent-based and simulation modeling techniques are used to represent
learner behaviors, classroom interactions, and instructional scenarios within a virtual environment. These
models enable researchers to examine the effects of different experimental conditions before they are
implemented in the field (Banks et al., 2010; Bonabeau, 2002).

o Artificial Intelligence Systems: Al tools, including NetLogo for agent-based modeling and AnyLogic
for classroom simulation, are integrated to construct realistic educational environments and simulate
learner diversity and instructional interventions (Wilensky, 1999; Borshchev, 2013).

e Predictive Learning Analytics: Machine learning techniques implemented in Google Colab (Python)
were used to analyze simulated datasets and predict potential outcomes, such as learner engagement,
autonomy, emotional intelligence development, and academic performance. These predictive analyses
support methodological decision-making and refinement of experimental designs prior to empirical
implementation (Géron, 2022; Siemens & Baker, 2012).
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To further illustrate the methodological contribution of the proposed framework, Table 1 compares a
conventional experimental design with the Al-supported simulation framework. The comparison highlights
how the proposed approach transforms the three principal stages of educational experimentation—
participant preparation, instructional implementation, and outcome evaluation—through Al-assisted
simulations and predictive analytics.

Table 3. Comparison Between Traditional Experimental Design and the Proposed Al-Supported
Simulation Framework

Research Stage Traditional Design Al-Supported Framework

Participants Recruit real participants. Simulate diverse learner profiles using NetLogo.

. Implement interventions _ . o _
Instruction ) ) Test instructional strategies virtually using AnyLogic.
directly in the classroom.

Analyze results after data Predict outcomes using Google Colab (Python) before
Outcomes . ) .
collection. implementation.

The comparison presented in Table 1 illustrates how Al-supported simulations extend conventional
experimental planning by introducing a virtual pre-experimental stage. The following section discusses the
methodological outcomes derived from applying this framework to the illustrative EFL case study in this
research.

4. Findings

The application of the proposed Al-supported simulation framework produced a structured virtual
environment for designing and evaluating educational experiments prior to their real-world
implementation. Using the illustrative case scenario of an eight-week Al-assisted emotional intelligence
programme for university EFL students, the framework integrated agent-based modeling, classroom
simulation, and predictive learning analytics to evaluate the proposed experimental design. The simulation
enabled the examination of participant characteristics, instructional interventions, and potential learning
outcomes before recruiting participants or conducting classroom instruction, thereby strengthening the
methodological planning and decision-making (Banks et al., 2010; Holmes et al., 2022).

4.1. Improvement of Experimental Research Design Quality

The simulation improved the overall quality of the proposed experimental design by identifying
methodological refinements prior to implementation. In the case scenario, the virtual environment revealed
that an eight-week intervention with one weekly session generated more stable learner interactions than a
shorter four-week programme. Similarly, the simulation indicated that combining Al-assisted emotion
recognition activities with reflective journals and collaborative speaking tasks produced a more balanced
instructional sequence than relying on a single intervention. These observations enabled the researcher to
refine the instructional design before conducting the actual experiment, thereby improving the coherence
and feasibility of the research protocol (Creswell & Creswell, 2018).
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4.2. Reduction of Methodological Constraints in Field Research

Virtual simulations reduce several methodological constraints commonly encountered in educational
research. Rather than immediately recruiting university students, obtaining institutional approval, and
implementing the intervention, the researcher first evaluated the complete experimental design in a
simulated setting. For example, different class sizes (30, 40, and 60 learners) and attendance rates were
simulated to determine whether they influenced learner interactions and intervention delivery. This
preliminary evaluation reduced unnecessary pilot testing and enabled methodological adjustments before
field implementation, thereby saving time and research resources and supporting ethical experimentation
(Cohen et al., 2018).

4.3. Enhanced Control of Experimental Variables

The framework provides greater control over experimental variables by allowing individual learner and
classroom characteristics to be manipulated independently. In the illustrative scenario, NetLogo generated
virtual learners with different English proficiency levels, motivations, emotional intelligence scores, and
speaking anxiety. AnyLogic then simulated two instructional conditions: a control group receiving
conventional speaking instruction and an experimental group participating in Al-assisted emotional
intelligence activities. By modifying variables such as intervention duration, learner motivation, and
classroom participation, the researcher was able to observe how these factors interacted before conducting
the experiment. Such systematic control strengthens the internal consistency of the proposed research
design (Banks et al., 2010; Bonabeau, 2002).

4.4. Support for Pre-Experimental Decision-Making

The framework supported methodological decision-making through the predictive analysis of simulated
data. After generating learner interactions in NetLogo and classroom scenarios in AnyLogic, the simulated
dataset was analyzed in Google Colab using machine learning algorithms. The predictive analysis suggested
that learners displaying higher emotional intelligence and motivation achieved greater participation in
speaking activities and higher levels of learner autonomy. These simulated predictions informed decisions
regarding participant selection, intervention duration, assessment instruments, and the balance between
individual and collaborative learning activities before the study entered the empirical phase (Géron, 2022;
Siemens & Baker, 2012).

4.5. Increased Validity and Reliability of Educational Research

The integration of simulation and predictive analytics strengthened the methodological rigor of the
proposed experiment by enabling the identification of weaknesses before implementation. In the case
scenario, repeated simulation runs under identical experimental conditions produced consistent interaction
patterns, indicating that the proposed research procedure was stable and reproducible. Furthermore, the
framework allows multiple instructional scenarios to be compared before selecting the most appropriate
design for field implementation. This iterative process enhanced the validity and reliability of the
experimental protocol while preserving the essential roles of empirical experimentation. Consequently, Al-
supported simulation functioned as a methodological bridge between theoretical planning and classroom
implementation, particularly for complex EFL research involving emotional intelligence, learner
engagement and autonomy (Banks et al., 2010; Cohen et al., 2018).
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4.6. Limitations of the Study

Despite its methodological contributions, the proposed Al-supported simulation framework has several
limitations. First, this study is conceptual and simulation-based; therefore, the framework has not yet been
empirically validated in real-world educational settings. Future studies should examine its effectiveness in
real-world classroom settings.

Second, although simulation tools can model learner diversity and classroom interactions, virtual agents
cannot fully capture the complexity of human behavior, including spontaneous responses, social
interactions, and contextual influences. Consequently, simulations should complement, rather than replace,
empirical experimentation.

Finally, the accuracy of predictive analyses depends on the quality of the simulation models, the
assumptions used to generate virtual data, and the machine learning algorithms employed. Reliable
predictions, therefore, require carefully designed models and appropriate validation procedures.

4.7. Practical Implications

The proposed Al-supported simulation framework has practical implications for multiple stakeholders in
educational research. For researchers, it provides a structured approach for designing, testing, and refining
experimental studies before conducting fieldwork, thereby improving methodological planning and
reducing potential design weaknesses. Early-career researchers may benefit from the framework as a
decision-support tool that facilitates the development of more rigorous and evidence-informed research
designs. Research centers can integrate Al-supported simulations into research methodology training,
encouraging the adoption of innovative computational approaches in educational and humanities research.
In addition, laboratories may employ this framework to develop and evaluate new instructional
interventions within virtual environments before their implementation in authentic classrooms. By
combining agent-based modeling, classroom simulation, and predictive learning analytics, the framework
promotes more efficient, systematic, and data-informed educational experimentation, complementing
rather than replacing traditional empirical research.

5. General Conclusion

This study proposed an innovative Al-supported simulation framework that reconceptualizes the role of Al
in educational research. Rather than employing Al solely as a pedagogical tool, the framework positions it
as a methodological collaborator capable of supporting the design, evaluation, and refinement of
educational experiments before their implementation in authentic learning environments. By integrating
agent-based modeling (NetLogo), classroom simulation (AnyLogic), and predictive learning analytics
(Google Colab), the framework provides a structured virtual environment in which participant
characteristics, instructional interventions, and potential research outcomes can be examined
systematically.

The illustrative case scenario demonstrated how the framework can be applied to an EFL study
investigating the impact of an Al-assisted emotional intelligence program on speaking performance, learner
engagement, and autonomy. The simulation illustrated the potential of Al to strengthen methodological
decision-making by refining participant selection, optimizing instructional conditions, controlling
experimental variables, and supporting predictive analyses before field implementation. In doing so, the
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framework bridges the gap between theoretical research planning and empirical experimentation,
contributing to more rigorous, efficient, and evidence-based educational research.

The proposed framework also contributes to the growing convergence of artificial intelligence, digital
humanities, and educational research methodology. As computational approaches become increasingly
integrated into humanities research, Al-supported simulation offers a promising methodological innovation
for investigating complex educational phenomena while reducing practical, financial, and ethical
constraints associated with conventional experimentation. Importantly, the framework does not replace
empirical research; instead, it functions as a preparatory stage that enhances the validity, reliability, and
overall quality of experimental design.

The implications of this study extend to researchers, educators, and research institutions seeking to adopt
innovative methods. Integrating Al-supported simulations into the research design process can improve
planning, facilitate evidence-based decision-making, and reduce the risks associated with implementing
inadequately tested interventions. The framework may be particularly valuable in EFL research and other
humanities disciplines, where learner diversity, contextual factors, and human behavior make experimental
studies inherently complex.

As this study presents a conceptual and simulation-based framework, future research should focus on its
empirical validation in authentic educational settings. Comparative studies could investigate the
effectiveness of Al-supported simulations against conventional experimental planning procedures, while
additional research may explore the integration of more advanced generative Al systems, digital twins,
large language models, and adaptive learning analytics to enhance the realism and predictive accuracy of
educational simulations. Extending this framework to other disciplines within the humanities and social
sciences would further establish its applicability and contribute to the development of next-generation Al-
assisted research methodologies.

Ultimately, Al-supported simulation represents a paradigm shift in educational research methodology by
enabling researchers to move from reactive experimental planning to proactive, evidence-informed
experimental design.
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